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CHAPTER I 
ORIGIN AND PURPOSES OF UNIT PLANNING 


Evolution of the Unit Method 

A problem of secondary education.-- Studies published 
during the last fifteen years have demonstrated clearly 
that the vast increases in the secondary school population 
have been accompanied by corresponding increases in the 
wide differences in individual abilities, interests, aims, 
and needs already existing among secondary school pupils. 
1/ 2/ Educational writers have long urged the recognition 
of these differences in the schools. The problem has at 
length become so urgent that it is now recognized as one 
of major importance in secondary education, and the modern 
educational viewpoint, that the needs of individual pupils 
must be met by the schools, is receiving nationwide atten- 
tion through the establishment of experimental curricula, 
activities, and methods in the secondary school. 


Earlier attempts to solve the problem.-- For many 


years progressive schools have been attempting to meet the 


Ly, Leonard V. Koos, The Junior High School. Ginn and 

ompany. Boston, 1927, p.36-51. 

2/ Koos and Kefauver, Guidance in Secondary Schools. 
he Macmillan Company, » pe 1=6. 
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problem through reorganization of program and procedure. 
During this period of reorganization many o1d practices 
have evolved into seemingly new procedures, and new methods 
and devices have appeared. Among these, the well known 
Morrison Plan, Dalton Plan, Winnetka Technique, Miller Plan, 
Project Method, and Problem Method are in current use, and 


have attracted wide interest among educators. 1/ 


Flexibility, an important consideration.-- Although 


these plans are operated with marked success in certain 


situations, they are individually difficult to administer 
in many school systems, where wide deviations from estab- 
lished procedures are not favored. In many localities 


such innovations as informal seating arrangements, flexible 


class schedules, organization of school into "houses", 


class-rooms into laboratories, even homogeneous grouping, 


are impractical or impossible. 

A plan, to be widely useful, must be flexible, adapt- 
able to use either wholly or in part. If important values 
of the plan are capable of retention in the more convention 
@l1 class-room situations, the broader becomes its field of 
application and resultant influence on education. 

It is now believed that the basic technique for such a 
a Pas OES, bey 0., Provisions for Individual Differences 
Serene ond Frome tion. Monograph No. 13, National Survey 
re) econdary Education. Superintendent of Documents, 


Washington, D.C. The practices of secondary schools follow 
ing these plans are surveyed in Part II, p.227-392. 
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widely useful plan of teaching has been developed and 


underlies all of the earlier mentioned modern plans, which, | 


although they digress from each other at various stages of 
their procedure, at other points resort to similar if not 
identical practice. 

Essential identity of plans in use.-=- A study 1/ made 
during the recent National Survey of Secondary Education 
brought out clearly the essential identity of the various 
better-known plans in current use. It was shown that, in 
final analysis, the class-room procedures of each plan can 
be resolved into four steps, namely: (1) Introduction; 

(2) Individual-work or laboratory period; (3) Period of 
Class discussion; and (4) Testing period. 

This underlying similarity of procedure constitutes 

the basis of a technique in teaching which may be adapted 


to the peculiar neeis of innumerable situations, at the same 


time providing satisfactorily for a wide range of interests, 
abilities, and needs among pupils. 

It is with a belief in the wide usefulness and adapt- 
ability of this method, and of its special value to teachers 
who desire to improve teaching techniques in situations 


where radical changes are undesirable, that the writer 


presents the four units in English contained in this thesis. 


17 Roy 0. Billett, loc. cit. 
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The Teaching Cycle 
The four-step plan.-- The teaching-cycle for which the 
units in this thesis were designed is the four-step pro=- 
cedure 2/ mentioned above, which was found to be essential 
to the better known plans in current use. As this type of 


teaching is not yet in wide usage, the purposes and pro- 


ceedings of each step will be briefly discussed. 

Introductory period.-~- During the period of introduc- 
tion to the unit, the teacher aims to arouse the pupil's 
interest in what appeals to him as a worth-while problem. 
The period often becomes one of informal class discussion, 
guided by the teacher. It may be initiated by vocabulary 
or other pre-tests. 

Laboratory period.-- Pupils are now expected to work 
at their problems individually or in small groups, the 
amount of teacher supervision varying with the abilities 


and needs of the pupils. Conferences between the teacher 


and individuals or groups may be frequent; occasionally 


the entire class may be called into conference. At the 


close of this phase of the work, which may require a num — 
ber of days, each pupil is expected to summarize the 
knowledge he has gained during his experiences with the 
unit. It is to be expected, due to individual differences, 
ere is at present no publication dealing adequately 
with the techniques and underlying theory of this type of 


unit planning. A volume by Dr. Roy 0. Billett, dealing with 
this subject, is now in preparation. 
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that the form which the summary assumes will vary with the 
individual pupil. 

Period of class discussion.-- This period is given over 
to exhibits, reports, dramatizations or other forms of 
artistic expression, by individuals or groups of pupils. 

The effectiveness of the period, as well as the amount of 
time required, will depend largely on the interest shown 
and work accomplished by pupils in their optional activities. 

Testing period.-- The work of the unit assignment 
having been completed, a period of testing concludes the 
unit. Tests may be of the objective, essay, or oral type, 
and used separately or to supplement each other.2/ If time 
permits the use of the latter method a more reliable meas- 


ure of the pupil's accomplishment will be secured. 


u/ G. M. Ruch, The Objective or New-Type Examination. 
cott, Foresman and Company, New Yor 


P. 19, “Oral questioning is more "logically a part of 
initial instruction than of final measurement.... It is 
primarily instructional; its value for measurement is more 
subordinate," 

P. 21, “This weakness in the common essay-type 
examination is subjectivity of marking. It was asa relief 
from this admitted weakness a e standard test and 
objective examination were introduced." 

P. 26. "The old- and the new-type must be regarded as 
complementary and not antagonistic; the latter type of 
examination will exclude the former more or less completely 
for informational subjects, and the former will doubtless 
continue to hold a place in the measurement of expressional 
and appreciational subjects." 
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T/ Roy 0. Billett, Ope cit. Pe 347. 


The results of the testing period are by no means to 
be considered the only measure of the pupil's progress. i/ 
His attitude throughout the work of the assignment, his 
later behavior, the results of pupil-teacher conferences 
during the organization of the work, the summary, and the 
products of optional activities, afford a fairly complete 


record of the pupil's progress and achievement. 


Building Units and Assignments 
The unit.-- The concepts, attitudes, knowledges, or 
skills, which the teacher believes the pupil should derive 


from his guided experiences with the selected materials and 


activities, comprise the unit. These sre stated in declar- 


ative form, as nearly as possible in language the pupil is 
expected to use. The unit is not synonymous with subject- 
matter, nor does it aim to treat a subject with exhaustive 
thoroughness. The appended delimitation analyses the unit 
into items, showing clearly how far each unit is to be 
explored. The unit and its delimitation are then analysed 
in the light of accepted criteria for building a unit, and 
when satisfactory, placed in the teacher's note-book. 

They do not appear on the pupil's guide sheet. Such in- 
cidental learning-products as the pupil may reasonably be 
expected to acquire from his experiences may be listed 


separately. 


The unit assignment.-- The activities and experiences 
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in which the pupils are to participate, in order to acquire 
the attitudes and concepts outlined in the unit, are thought 
of as the unit assignment. These are expressed in as 
challenging form as possible, in order to excite interest 
and induce in the pupil a problem-solving attitude. In 
order to save repetition of directions, parts of the unit 
assignment are usually placed on a guide sheet which is 
given to each pupil for use during his individual work 


period. 


Building the Units in This Thesis 
The problem of this thesis.-- The writer has attempted 
in this thesis to present the application of certain basic 
principles to the organization of English. The work, 
which was undertaken as a service problem, consisted in 
the construction of a series of units and unit assignments | 
in English literature for children in their eighth school 
year. The units are believed by the writer to be accep- 
table when measured against the criteria reproduced below. 
Criteria.-- 1/ 
Concerning the unit 
I. Does the unit represent a definite and valid 
teacher's goal ? 
A. Is the unit a definite statement of a desir- 
able learning-product to be acquired by the pupil ? 
B. Does the unit represent an advance to be made 


in the pupil's potentiality for behavior distinctly 
recognizable by present methods with reasonable objectivity? 


17 See footnote, p.8s. 
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C. Does the unit represent an advance in the pupil's |. 
potentiality for behavior which, from the standpoint of the 
pupil's probable rate of growth, is 

1. Neither so slight as to be trivial ? 

2. So great as to lead to vagueness or uncertain- 
ty? | 
D. Is the unit effectively related to the pupil's 
present rate of mental growth and experience? 

1. Is the unit stated in terms of the vocabulary 
which pupils may be expected to possess on completing the 
advance made by the unit? 

2. Does the unit grow naturally out of the pre- 
ceding unit of the course and lead naturally to the next? 

3. Is it part of a sequence of units which makes 
integration and reintegration of pupil experience possible | 
as the course proceeds? 

4, Is the unit related to the work which the 
pupil is doing in other subjects? | 

E. Is the unit worth the time and money to be spent : 
in acquiring it? 

1. Has it important possible applications to the 
life situations which the pupil is meeting or will prob- | 
ably meet later? 
2 Will the values accruing to the individual | 


and to others make the efforts necessary for acquisition 
a good investment? 
II. Is the unit planned to make possible, adaptations 
for different abilities, interests, and needs of the pupil? 
A. Is it analysed into lesser learning products on 
each of which the major learning product partly depends? 
B. Does the analysis indicate which lesser learning 
products are: 
1. To be acquired by all ? 
2- To be optional on the basis of 
(1) Abilities? (2) Interests? 
(3) Aims? (4) Needs? 


uf Roy 0. Billett, “The Investigation of Provisions for 
ndividual Differences", Bulletin No. 56, Department of 
Secondary School Principals of the National Education 
Association, p.21-29. 
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Concerning the unit assignment 

I. Does the unit assignment create problem situations 
in which the pupils are likely to find immediate and 
definite goals toward which to work ? 

A. Does the assignment make optimum use of 
challenging questions, difficulties, and problems ? 

1. Growing out of the present unit assign- 
ment ? 2. Being encountered by the pupils in real 
life ? 

3. Being encountered by the pupils in other 
aspects of their school work ? 

B. Does the entire assignment tend to create an 
interrogative rather than an absorptive attitude on the | 
part of pupils ? | 

II. Does the assignment provide for guided and super- 
vised pupil activity which will lead to definite attainment 
of the advance in pupil growth represented by the unit ? 

A. Is the assignment organized and planned for 
effective and economical presentation to pupils by such 
available means as lectures, discussions, excursions, 
demonstrations, blackboard, charts, films, slides, records, 
cards, and mimeographed guide sheets ? 

B. Does the unit assignment lead the pupils into 
experiences by means of which the educative advance re- 
presentéd by the unit may be most effectively achieved ? 

C. Does the unit assignment emphasize logical 
memory and the thought process rather than rote memory ? 

D. Does the unit assignment lead to appropriate 
applications of the educative advance represented by the 
unit, to insure transfer ? 

E. Is the unit assignment accomplished by provid- 
ing for securing appropriate evidence of the attainment by 
individual pupils of the educative advances represented by 
the unit, such as ; 

1. Situations requiring individual pupils 
to summarize their work with the unit assignment ? 

2. Careful, controlled observation of pupil 
behavior ? 

3. Essay-type tests objectified ? 

4. Oral tests ? 

5. Objective tests ? 

ITI. Does the unit assignment form an integral part of 
the natural sequence of the course ? 
Ae Does the unit assignment involve, wherever 
desirable, the use of previously mastered units ? 
B. Does the unit assignment lead up to the next 
assignment ? 
IV. Does the unit assignment provide for individual 
differences in abilities, interests, aims, and needs ? 
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qualitatively as well as quantitatively 7? 
1. Does it make due allowance at all levels | 


for incidental or tangential learning ? 

2. Does it allow pupils at any level to 
employ different methods to attain substantially the same | 
result ? | 


| 
A. Is the unit assignment differentiated | 
| 


3e Does it permit bright pupils not only to 
accomplish more work than slow pupils, but also to use 
different methods even on the fundamentals of the assign- 
ment ? 
B. Is the assignment for the slow pupils char- 
acterized by : 
1. Relatively specific directions ? 
2- Problem situations encouraging the 
establishment of relatively immediate goals ? 
3. Some optional work ? 
C. Is the assignment for the ablest pupils 
characterized by : 
1. Relatively general directions ? 
2- Problem situations encouraging the 
establishment of relatively remote goals ? 
3. Considerable optional and original work ? 


The author of these criteria states that they were 
derived from two sources : (1) the fundamental nature of 
the child; (2) the nature of the social order for which 
the child is to be prepared. 

These principles appear to be in harmony with modern 
educational psychology. Judd says,2/ "The ultimate pur- 
pose of a high school education is to equip the pupil to 


cope with the problems of life which he will meet after he 


leaves school.” 


af Charlies Hubbard Juda, Pepe potoey of Secondary Education, 
inn and Company. Boston, 1 ° Pe ° 


@fevel ffs tae ea 
ot tovot yan at * WO. 


Omae ony 


of tor Sf ier we aby te 
ces of osfs tad ,atiqnd w 
-mpteas oft to afst | 


-rsfo altar wolfe ott tot $08 


? snottoor tbh ofttoeqe ¥y sea 
ast gatpersoone enottantts oe 
° efeon otaltbommt ¢vievite 
? J20w Tcetee (OM08 oi 
eftangy teolda eft tot bes spaces ent 


¢ erottoertth Laremeg yfer z 
ett anlgatvopne ier | : 
$ efson otomet y “4 
° drow featatro Bas fanotice ofdsrenbarad- ‘ 
etsw yort teit eetata atretizo ‘Seeds ‘to voila a. 
to evatad I[atnemabout edt (I) : eeexs08 owe Mee 95 
fotdw tot tefro Latooe edt to ersten eft (8) pbLito. 
“8 nee =~) 


sbetsget¢ od ot et brfo. ent 
vrrebom Atiw yaomrad at ed of Teegds ee lgtonirg eeedT 15 


-rnq eteamtifis ef?” \f =,eye9e Abst .yaolodoysq tewots Pe 
ot Iltqirq odt qhape of ef mottaosbe foodose daid s 0 ener 
ed tette teom (fiw ond doftdw effL to amefdorq oft adiw eqoo 


",foodoe sevact 


io Mrshaooer olodoyai ,bhst Brac if b: 
* «Ge a ot aod . ca ; 4 


" 
} 
tl 
"W 
i 
! 
{ 


«EARS OE a Ne ons BA MELA ane piel 


Brewer L/ pelieves that: 


Every subject of instruction and every statement of 
educational aims should be checked with the reminders that 
the beneficiary of education (1) is a conscious being, (2) 
is an acting person, (3) has a present life to live, as 
his required curriculum, (4) is much in need of knowledge 
and wisdom for this living, and (5) must begin to learn to 
manage his own life. 


Thayer supports the fore-going statements: &/ 


Both psychology and social ideals must function in 
the selection of the subject matter of education....These 
two criteria are so intimately connected that neither one 
can be used safely without the other....We must rely upon 
a most searching diagnosis of a child's abilities at each 
stage of his growth....An adequate diagnosis of a child’s 
present needs is possible only when the educator possesses 
social vision. 


In addition, Thayer says: 3/ 


The conception of learning as an activity controlled 
and directed both from within and without leads to educa- 
tional methods which contrast with the early precepts of 
teaching. It places in the foreground an appeal to the 
genuine interests of children as starting points for in- 
struction, and it defines the outcomes of education in 
terms of interest, i. e. dynamic ideals and habits. It 
recognizes that curricular materials cannot center ex- 
clusively upon adult values, that they must be organized 
rather with reference to the findings of both psychology 
and sociology. It no longer conceives of subject matter 
and method as separate, but urges that each school subject 
be organized and taught with an eye to its content and 
procedure values. 


17 John M. Brewer, Education as Guidance, The Macmillan 


Company. Boston, 1933. p. 54. 
2/ V.7.Thayer, The Passing of the Recitation. D.C. Heath 
and Company. Boston. 1928. pel27. 


3/ Ibid. p. 143-144. 
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In the writer's opinion the criteria constitute a 
of units planned in the manner of this thesis. 
| 


valid and reliable measure of the educational efficiency | 
| 


ials chosen as the means of unit presentation in this thesis) 


were selected in conformance with the requirements of the 
course of study now followed by the writer. Among other | 
listed requirements are one long narrative, five short 
stories, and one long narrative poem. Among the several 
choices listed for each literary type, the author chose the 


following selections from four available texts : 


Coaly Bay, Outlaw Horse Seton 


Moti Guj, Mutineer Kipling 
2 Long narrative Treasure Island Stevenson 
3e Long narrative poem Evangeline Longfellow 
4. Short story A Christmas Carol Dickens 


The selections in the short story group were obtained 
from three separate texts, but were combined by the writer | 
for purposes of the unit, Selections within all types were | 
made primarily, because, in the judgment of the writer and | 
other investigators, 1/ they related to the interests and 
abilities of the pupils to be taught. Although the stories | 


in the group comprising the first unit were not found on 


17 See following page. 
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1. Short story group The Gauntlet of Fire Roberts 
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any recommended list, the National Council of Teachers of 
English mention animal stories by Kipling, Roberts, and 
Seton as typical literary material for Grades 7 to 12. 1/ 
Their report 2/ gives first place in those grades to "En- 
joying Action", listing as the first Primary Objective, 


"To enjoy animal stories, both short and long.” 


1/7 Washburne and Vogel, What Children Like to Read. The 
Yinnetka Graded Booklist. Rand McNally and Company. 1926. 
This booklist of selections interesting to children rates 
"Treasure Island", "A Christmas Carol", and "Evangeline" 
as of unusually high literary value. 

Starbuck and Others, A Guide to Books for Character, 
Macmillan Company. 1930. This list gives high rating to 
"A Christmas Carol" and "Treasure Island.” Albert Edward 
Wiggam says of this work, "This is the best book in ex- 
istence, I think, for answering the age-old question ‘What 
pede my child read ?'" See The Marks of an Educated Man, 
Pe 266 

Terman and Lima, in Children's Reading, inelude "A 
Christmas Carol", "Treasure Island”, and "Evangeline". 

D. Appleton=-Century Company. New York, 1935. 


2/ An Experience Curriculum in English. English Monograph 
No. 4, e Nationa ouncil of Teachers of English. 


D. Appleton-Century Company. New York, 1935. p.42. 
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Further statements from this report were considered 


important: 1/ 

Experiences through literature are the ultimate ob- 
jective....The pupil should be given experiences that have 
intrinsic value for him,now....The variety and range of 
experiences through literature should be as wide as possi- 
ble. 


In accordance with these principles, diversity of 
life experience was regarded as the next important con- 


sideration, and selections were chosen for their tendency 


to widen the range of the child's vicarious activity. 

Practical considerations.-- As the units were con- 
structed for use in a particular situation, some deviations 
from the indicated procedures were found necessary. 

1. The customary use of the laboratory period, during 
which pupils work more or less independently, individually 
or in small groups, was not practicable in the writer's 
situation for the following reasons. (1) The school lack- 
ed many of the facilities which, in modern secondary educa- 
tion, expedite individual study, prominent among these 
being a school library, movable class-room furniture, and 
mimeograph or other duplicating devices. (2) With regard 
to the management of classes, individual teachers were ex- 


pected to conform to older ideas of strict discipline 


which prevailed in the school. These hours were, therefore, 


utilized as a series of class-room periods of study 


/ An pepessenee Curriculum in English. English Monograph | 
0.4, The National Council of Teachers of English. D.Apple~ 


ton-Century Company. New York. 1935. P. 17=20. 
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and discussion. The procedure during these periods is 


indicated in this thesis by questions and exercises which 


are grouped by sections within the assignments, according 


to natural divisions of subject matter. These do not 


appear on pupils' guide sheets as would be the more usual 


practice.2/ 


2. The pupils’ guide sheet, for the reasons stated, 
was reduced to a list of optional activities which were 


undertaken as home work. The writer has attempted to make 


the list broad in variety of appeal and scale of difficulty 
in order to enlist the interest, and try the abilities, | 
of each pupil. 

3. The summaries are included as examples of the type 
of work which may be expected from an intelligent pupil 
who chooses the form of a written report as his mode of 
summarizing the unit. They represent standards which may 


be achieved by some pupils, and approximated by others. | 


It is neither expected nor desired that any two summaries 
be alike. | 
4, The tests for mastery presented with these units 


In 8 esis, 811 statements, readings, and questions 
appearing within the first assignment of each unit are 
understood to be made by the teacher in the class-room | 
during the introductory period. Questions, readings, ex- 
ercises, and statements appearing within the remaining 
assignments would normally appear on the guide sheet. 
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are of the objective type. i/ Completion, multiple-re- 
sponse, 2/ and matching tests, 3/ have been constructed 

in preference to the less diagnostic true-false type. 4/ 
An attempt has been made to test, not only for knowledge 
of each literary selection, but also for the attitudes and 
ideas outlined in the delimitation of each unit. It was 
found very difficult to construct objective test items 
which would effectively measure such intangibles. The 
writer believes these tests should be supplemented by 
individual conferences, and by continued observation of 


pupil activities and attitudes. 


af GoM. Ruch, Op. cit.,p.290. "Where old- and new-type 
ests are compared, the new-type are at least as valid as 
the traditional examination.” 


2/ Ibid., p.292-317. "In order of decreasing reliability, 
he tests stand in the order; recall, recognition, and 
true~false",. { These conclusions seem justified from data 
furnished by Toops, Wood, DeGraff and Ruch, and others./7 


3/ GM. Ruch, op.cit., p.303~306. Ruch, Murdock, and 

upin, by experimentation showed that "matching tests 
seem to be highly reliable”. Large numbers of pairs to be 
matched showed no great advantage in reliability. Though 
the larger groupings probably eliminate much guessing, 
there is greater danger of mistakes of carelessness, be- 
sides requiring more time. 


4/ Hawkes, Lindquist, and Mann, The Construction and Use 
of Achievement Examinations, p.159, “The guessing element 
is more prominent in the true-false test than in any other 
type. For this reason particularly, an item analysis of 
the responses in a true-false test has relatively little 
diagnostic value." 
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Important Values 

Emphasis.-- One of the chief values of unit-planning 

is the way in which emphasis is shifted from subject-matter 
as an end, to subject-matter as a means of presentation. | 
Thus “Evangeline” may be, according to the individual teach- 
er, presented as an example of a narrative poem in hexamet- 
ers, &@ study in meter, rhythm, and poetic artifice; in | 
another situation it becomes historical material, serving 
to emphasize the great social and moral problems faced by 
governments, as well as by rulers and individuals; or it | 
may become a living experience, rhythm and figure remaining 
unanalysed, yet heightening the atmosphere and deepening 
the feeling, while the historical background contributes 
a keener reality to the sufferings of the heroine. 
Emphasis must vary according to the development reached by | 
the child, and according to the knowledges and attitudes 
to be engendered in the child through the experience. The ] 
exact degree and amount of emphasis are clearly delineated | 
in the delimitation of the unit. 

Teacher growth.-- Unit planning requires definite 
thinking on the part of the teacher, both in expressing 
the unit and in planning the assignments. Every phase of 
the teaching cycle requires definite forethought and con- 


sideration, careful weighing of methods and procedures, 
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and scrutinizing of materials. The concept of a perfect 
unit thus becomes a teaching goal, constantly motivating 
the teaching. As the unit is always adaptable and never 
to be regarded as complete, the teacher progresses in know- 
ledge and insight with the thought and care which he ex- | 
erecises in shaping and perfecting the unit. 

Pupil opportunity.-- Unit planning places definite 


responsibility on the individual pupil, while affording 


him an opportunity to develop both individually and social- 
ly. It permits greater enrichment for the more intelli - | 
gent pupils, at the same time encouraging the slow pupils 
by allowing them some choice of activities. Creative 
ability is stimulated, making the work more meaningful 

and pleasurable to the child. 


Pupils for Whom the Units Were Planned 


General description.-- The pupils for whom these 
units were prepared are mainly of Italian and Irish parent- 
age, and live in one of the poorer districts of Boston. 
Homes usually consist of from three to six rooms in bieees | 
housing from three to six families. The locality has 
little in the way of natural or architectural beauty, and 
the cultural background of these pupils is very low.2/ | 

Division into seections.-- The pupils, on entering the | 


seventh grade and continuing through the eighth, are 


I7 See table I, p. 20 
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divided into three groups, all of whom follow a single 
prescribed course of study in general subjects. In addition 
Sections A and B study French, Sections C and D receive 
added instruction in regular subjects, and Sections E and F | 
give extra time to shop work. Children are placed in their 
respective groups on the basis of scholarship marks attained 


in the sixth grade. Change from one group to another is 


occasionally permitted, but not encouraged. 


Conclusions from tables.-- Available data 1/ show 


Sections B and F to be roughly homogeneous in intelligence, 
on separate levels. Section D, showing a spread of 50 in 


I.€.,represents the most difficult teaching problem. 


Section F represents a spread of four years in mental 
age, and of five years in chronological age. It is obvious | 
that these pupils would work slowly, performing only the 
Simplest types of problems. Most of the work would be done 
under teacher supervision, and the optional activities 
attempted would be of elementary grade. 

Section B represents a group of normal but not gifted 


pupils. The spread in mental age is five years. 


It is apparent that unit assignments suited to the 
abilities of all of these pupils must contain a large number 


of simple exercises and activities. The few pupils of 


superior ability must be provided with materials which will 
challenge and hold their interest. 


17 See tables © and 3, pages 20 and 21 
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With these considerations in mind, the author presents | 


in the following chapters, four units in English literature | 


designed for these pupils in their eighth school year. 


Table 1.--Occupations of fathers of pupils.-- 
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Table 2.--Intelligence quotients of pupils.-- 
i 
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Table 2.-- (concluded) 
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Table 3.-- Chronological and mental ages of pupils.-- 
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CHAPTER ITI 
UNIT I: ANIMAL LIFE 


Statement of Unit I 
All animals are endowed with natural instincts for 
their own guidance and protection, but man, because of 
his superior intelligence, has an incomparable advantage 
over the lower animals. Although some of them have been 
tamed and domesticated by man, neither taming nor domesti- 
cation has brought about complete suppression of the in- 


dividuality shown by some of the more intelligent animals. 


Many authors exaggerate the intelligence and feelings | 


of animals in order to tell a good story. 
Delimitation of Unit I 
Narrative.-- 
1e A wild animal in his natural habitat 
The man and the bear, adversaries for two years, 
forget their mutual hostility when they find themselves in 
extreme danger. The bear's fear of the man is temporarily 
overcome as he follows the lead of the superior intelli~ 
gence in escaping from the forest fire through the wild 
channel of the river. Unknowingly the bear saves the man 
from drowning. Through the combination of their chief 
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powers, the intelligence of the man and the strength of the 
bear, and aided by chance, both are saved from death. 

2. A domesticated animal reverts to wildness 

The colt,Coaly Bay, unusually beautiful, intelligent 
and spirited, proves to be untameable. Amid sheltered 
surroundings his independent spirit asserts itself, as he 
shows a preference for hardship with freedom, to shelter 
with confinement. On ranch and farm, Coaly Bay becomes 
useless and a nuisance. Amid natural, wild surroundings, 
among others of his kind, he becomes a leader, superb in 
strength and endurance, 


3e A tamed animal in captivity 


The elephant, Moti Guj, is devoted to his mahout,Deesa, 


permitting his beatings in order to enjoy the pettings which 


always follow. When Deesa goes away, Moti Guj is obedient 
for a while, then rebels against authority, and completely 
discomfits all who try to control him. He obeys only his 
own wishes until the return of his drunken master, when 
Moti Guj becomes once more an obedient and docile elephant. 

Animal knowledge.-- 

1. The black bear of North America is one of the most 
intelligent of the forest animals. Although extremely shy, 
he is remarkably curious in regard to man. Like other wild 


animals he is moved largely by instinct in time of danger. 


On this point, man and the lower animals differ, as man 
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relies mainly upon his intelligence when danger threatens. | 

2. Although a domestic animal is usually submissive | 
and patient, a spirit of independence , which may prove 
unyielding, occasionally reasserts itself long after the 
animal has become accustomed to domestication and shelter. 

Domestic animals differ individually in their re- 
sponse to man's affection or authority. 

The Indian elephant, highly valued for work requiring 
great strength, is one of the most intelligent and sensi- | 
tive of tamed animals in captivity. He often behaves in 
a distinctly individual manner; at times the acts which he 
performs invest his personality with an almost human qual- 
ity. Usually becoming very fond of his keeper, he obeys 
and will not hurt him, though he could easily trample him 
to death. 

Vocabulary mastery.-- 

See Vocabulary Pretest 


Incidental Learning-products 
1. Forest fires, extremely dangerous to all forms of 
animal life, usually occur after a period of drought. 
2. Wild animals, under the stimulus of great fear, 
cease to prey upon each other. 
3. Wild creatures seem most admirable when unconfined, 


amid natural surroundings. Confined by man, they may 
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develop qualities which seem evil. These may be the 
animal's only means of protest against oppression or con- 


finement. 


4, Arabian horses are noted for beauty of form, speed, 


intelligence, and spirit. 

5. An animal may possess a personality distinct from 
others of his kind. 

6. Animals become more attractive to us in the degree 
that they show intelligence in their actions. 

7. An elephant's affection for his keeper is not 
lessened by the fact that the keeper's character is worth- 


less. Animal intelligence does not comprehend morality. 


Unit Assignment I 
Assignment I-1.-- 
1. Vocabulary pretest 
Find the definition that corresponds to each word 
on the list. Place the number of the word before the 
correct definition. Example: 
1. palpitate ( ) To impose by fraud 
(1) To throb; pulsate violently 


Section A 
1. preempt ( ) To lay waste 
2e apprehend ( ) fo drive into a pen or enclosure 


3. devastate ( ) To establish a claim before others 
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Section A Continued 


harry 
corral 
sustain 


demoralize 


Section B 
vestige 
caracol 


mahout 


orgy 


soliloquy 
salaam 
adversary 
covert 
consternation 
futility 
catastrophe 


vortex 
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To look forward with foreboding | 
To throw into confusion; disorganize 
To plunder; annoy 

To hold up to a certain level or 
pitch 

To be unduly anxious about trifles 


To excavate a hole, as in the earth | 


A flight of fancy; wit 

An Oriental form of salutation | 
Air or water with a circular current; 
a whirlpool | 
A sign or trace of something that 

has disappeared | 
An elephant driver or keeper 

A great calamity or disaster 

A half-turn which a horseman makes 
A drunken revel 

A talking to oneself 

Great wonder or terror 

Quality of being useless or in vain 
A place that protects or shelters 
Confused, unintelligible language 


An opponent or foe 
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some kind ? 
you think are most desirable ? 
your pet differs from a wild animal that has been recently 
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Section C 


portentous 


formidable 
subservient 
inexplicable 
sagacious 
rudimentary 
aromatic 
delectable 
erratic 
precarious 
inexorable 
indomitable 
congested 


inalienable 


2¢ Introductory 


( 
( 
( 
( 
( 
( 
( 
( 
( 
( 
( 
( 
( 
( 
( 


Incapable of being surrendered to 
another 

Not conquerable 

Unyielding; unrelenting 
Foretelling evil 

Skillful; clever 

Over full; crowded 
Uncertain; insecure 

Difficult to overcome; dreadful 
Being of service 

Resonant; echoing 

Not made plain or accounted for 
Fragrant; spicy 

Delightful to the taste or senses 
Wise; farsighted 


In an undeveloped state 


Wandering; irregular; queer 


discussion 


ae Domestic animals 1/ 


How many of you have at home a pet animal of 


In selecting animals for pets what traits do 


In what ways do you think 


ers Mitehell, The Childhood of Wild Animals 
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tamed ? Would you call your pet a domestic animal ? 


Do you know how animals first became domesticated ? 


For thousands of years men and the lower animals have 
roamed this earth. The earliest men hunted the animals, 
killing them with rude weapons, in order to use their | 
flesh for food, and their skins for clothing. | 

The animals that we now call domestic were probably at 
first wild animals that had been captured while young, and 
then were kept for pets. As these pets grew older and 


larger, man found that they were useful to him, so he began. 


to raise them to help him with his work. He killed animals) 
that refused to be tamed, so that a race of animals was | 
evolved that we call domestic. At the same time, man was | 
gradually changing from a hunter to a keeper of flocks 


| 
| 
and herds. | 


Ever since those early days man has been keenly in- 
terested in the lower animals, but very few of them have 
been domesticated. How many domestic animals can you 
name ? | 

be. How domestic and tamed animals differ 1/ 

Tameness is something different from domestication. 
It means that the animal takes pleasure in man's company, 
and shows him some kind of affection. Domesticated animals. 


are generally tame because they have been bred for 
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generations, and any that showed resistance were killed 
or allowed to escape. 

When young animals are tamed, they transfer to human | 
beings the affection they would naturally give their 
mothers.2/ They are more ready to do this when the way is 
made easy, and their natural instincts are not greatly 
violated. Most of them retain a great deal of independence. 
They like to be left alone sometimes, and are unpleasant if 
dragged out when they do not wish society. Can you think | 
of a domestic animal that still retains this characteris- 
tic in large measure ? Tameness is never inherited. 

Domestication is different. It requires breeding a 
race of animals in captivity for many generations. Some 
of these animals are tame in babyhood, but when fullkgrown, 
give way to the 01d, wild instincts. These animals are | 
gradually weeded out. When you consider how domestic 
animals have evolved, what characteristics do you expect | 
will usually be prominent ? What qualities will be lack- 
ing ? | 

c. Taming wild animals 

Success in‘ taming a wild animal will depend largely 

on his intelligence and his natural habits or instincts. 
In what animal has ae intelligence made taming 


relatively easy ? Can you think of an animal that has not 
been tamed, due probably to its lack of intelligence ? 
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Instinct is a tendency born in an enimal,2/ so that 


he performs certain acts without having to learn how, Both 


mean and the lower animals have instincts, but in the 
animals they are more striking. A man has to learn how to 
build a house, but birds and wasps build their houses by 
instinct. Can you name some other acts that birds and 
animals perform by instinct ? What animals and birds have 
instincts that make taming them very difficult or in- 
possible ? Are the lions used in stage or circus perform- 
ances really tame ? 

Assignment I-2.-- 

Readings, questions, and exercises. 

Read "The Gauntlet of Fire", by C.G.D. Roberts in 
Modern Readings, Book I, John W. Davis. First read the 
story through naturally, then read the questions and 
attempt to answer them. If there are any that you cannot 
answer, re-read whatever parts of the story are necessary. 

If you were living in the woods and suspected that a 
large bear was lurking in the neighborhood, what action 
would you take ? What signs might lead you to suspect the 
presence of the bear ? Bears are fond of what foods ? 
What tasks would you find it necessary to perform if you 


were a home-steader in the wilderness ? Can you name a 


a Major R.W.G. Hingston, M.C. Instinct and Intelligence. 
e Macmillan Company. N.Y. 1929. See Ch. f and Tir. 
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number of trees that you would see in the forests of 

Eastern Canada? Which of these would you also find near 
| home? 
| 


Why do you think the bear watched the man so continu- 


ously? What was the bear's feeling toward the oxen? What 
change in the bear's attitude toward the man followed the 
killing of the buck? What animals would you see in the 


its purpose? Why did the bear not prey upon the man's do- 
mestic animals? What signs preceded the coming of the 
forest fire? Pretend that you are a homesteader; describe 
your first thoughts and actions at the approach of the 
fire. 

The refuge of the forest animals was what sort of 
place? What animals went to the bogan? What was remark- 
able in the animals' behavior toward each other as they 


waited in the bogan? What was the one animating motive of 
the bear find the bogan unsatisfactory? Was it lack of 


| 
| | 
| 
| 
forests of Eastern Canada? How does a dead-fall accomplish 
| 
| 
| 
| 
| kept the bear from following the otter downstream? What 
| 
qualities did the fox show during the crisis? What were 
the actions of the less intelligent animals? 
Can you explain how the presence of the man, usually | 


each animal? What feeling predominated? In what ways did 
an object of fear, could bring to the bear a sense of | 
| 
| 


| 
| 
intelligence, cowardice, or some other characteristic, that 
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security? How did the bear show intelligence during his 


perilous course down the river? Pretend that you were the 


black bear; tell us how much you understood, and what your 
feelings were (1) as you watched the homesteader working; 
(2) as you saw the man kill the buck; (3) as you waited in 
the bogan; (4) as you watched the man put off from the 
spit. 

Contrast the situation of the bear with that of the 


story, was the bear's attitude toward the man changed or 
unchanged? What do you think were the three most import- 
ant elements that contributed to the survival of the man 
and the bear? Which was contributed in greatest measure 
by the man? Which by the bear? Review the main actions 
of the bear throughout the story, naming or describing the 
instinct, feeling, or thought that impelled each act. 


Assignment I-3.-- 


| 
man at the end of their adventure. At the close of the 
| 
Readings, questions, and exercises. 

Read Coaly Bay, Outlaw Horse, by Ernest Thompson Seton 
in Elson Junior Literature, Book Two. As directed in 
Assignment I-2, first read the story naturally, then read 
and consider the questions, re-reading wherever you find 


it necessary. 


| 
| 
| 
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Why was the name Coaly Bay well suited to the little 
colt ? Arab blood in a horse shows itself through what 
characteristics ? What characteristics early set Coaly | 
Bay apart from the other colts ? How did he gain the name | 
"Quit-the-Bunch” ? What became his one desire ? 

At three years of age what were Coaly Bay's pro- 
nounced characteristics ? How did Coaly Bay show in- | 
telligence in resisting his trainer ? Can you suggest 
any sort of training that might have been more successful | 
with Coaly Bay ? What kind of judgment did his master show 
in selling Coaly Bay ? What new tactics did Coaly Bay | 
try on the ranch owner ? In his nightly forage of the 
garden, Coaly Bay showed what new characteristics ? What | 
was your opinion of the bargain made by the gardener and | 
the rancher ? How was your opinion of the gardener affect- 
ed by the for-sale sign ? | 

What men were in the bemd of bear-hunters ? What 
reason did the owner give for selling Coaly Bay ? What is 
meant by hobbling a horse ? In what ways did Cosly Bay 


show his feelings as he went slong ? Who was deceived by 


Coaly Bay ? In his attempts at escape, Coaly Bay showed 
what characteristics ? On the way back, and later in 

camp, he gave expression to his feelings in what ways ? 

How did the hunters resolve to make Coaly Bay useful ? 

How did the wish expressed by the writer show that he was 
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affected at Coaly Bay's departure ? How does your judgment 
compare with the author's in regard to the spirit that 


dwelt in Coaly Bay ? 

Describe the feelings of the men who drove Coaly Bay 
away. How did you feel at this point in the story ? What 
was Coaly Bay's reaction to the man's signals ? What did 
the hunters consider the most humane way of killing Coaly 
Bay ? What was significant about the next escape of Coaly © 
Bay ? Locate on a map the rivers and regions crossed by | 
Coaly Bay. What signals did Coaly Bay and the wild herd 
use in communicating ? What do you think Coaly Bay and 
the wild herd had in common ? If Coaly Bay still lives, 
what hardships does he face ? What advantages has he for- 
saken ? What is the writer's parting wish for him ? 

What is your parting wish for him ? 

What do you consider were Coaly Bay's most admirable 

characteristics ? What did you dislike in Coaly Bay ? 
In what ways was he like a human being ? What was Coaly 
Bay's idea of happiness ? How does his idea of happiness 
differ from yours ? Which of his desires were like yours ? 
Why do you think the author wrote the story of Coaly Bay ? 

Assignment I-4.-- 

Readings, questions, and exercises 

Read "Moti Guj, Mutineer", by Rudyard Kipling, in 
Prose and Poetry, Eighth Year, Avery, Van Arsdale, and Wil- | 


per. 
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Read the story naturally, then consider the questions. 

If you were a coffee-planter in India, which of the 
various means of stump-clearing would you choose ? How | 
does an elephant get the stumps out of the ground ? In 
what ways do natives of India fare better under the English 
than they did under native rule ? What do you think of | 
the way Deesa treated Moti Guj ? How did Moti Guj treat | 
Deesa ? What were some of the names Deesa called Moti Guj 2 
What do you think of the character of Deesa ? How well do | 
you think the planter understood Deesa ? 

How much of Deesa's explanations and commands do you | 
believe Moti Guj understood ? Explain why you believe that 
Moti Guj really did not keep account of the number of days 
his master was gone ? How did Moti Guj “put his hands in 
his pockets" ? What characteristics did Moti Guj show | 
when he faced the whipping elephants ? When he seized the 
brown baby ? In what parts of the story does Moti Guj | 
remind you of a human being ? 

Do you think that an animal ever really misses a 
human being ? Give instances. What actions of Moti Guj 
show that he really missed Deesa ? How do you interpret 
the author's statement that Moti Guj wept with joy ? 

What events in the story do you believe are either untrue 
or exaggerated ? Which descriptions, though not literally 


true, express clearly how Moti Guj behaved ? 
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Assignment I-5.-- 


Questions for discussion 
Which of the three stories do you believe to be most 
faithful to the facts of nature ? For which animal did 


you feel the greatest sympathy ? Which animal did you most 
admire ? Give your reasons. Do you think animals have 
personalities like human beings ? Do animals have really 

a sense of humor ? How would you rank the three animals 

as regards intelligence ? Which author showed in his 


story the widest general knowledge of animal life ? Which 


author seemed to love animals best ? Give a reason for your 


opinion. Which author used his animal chiefly for the 
purpose of making a good story ? Which author do you be- 
lieve most enjoyed writing his story ? 

In a conflict between man and beast, where does the 
advantage nearly always lie ? Why is this so ? What 
qualities in an animal do you admire most ? How do these 
compare with the qualities that you most admire in human 
beings ? Do you believe it is right to trap and exhibit 


wild animals ? 


Pupils Summary 
A wild animal.-- A wild animal is naturally very shy 
and distrustful of man. This is especially true of the 
American black bear, although he is noted for his curiosity | 
in regard to man when he thinks himself unobserved. 
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The black bear is one of the most intelligent wild animals 
of the forest. 

In the story, the bear feared the man as a being who 
had great and unknown power. Only to escape certain des- 
truction would the bear follow the man through the danger- 
ous stream. The bear quickly learned the best manner of 
directing his course because he was an intelligent animal. 
Thrown upon the log with the man, the bear still felt fear 


of him, and he was still possessed by man~-fear when he 


Se 


| 
again followed the man, attempting to gain the spit. There 


was no spirit of understanding between the two, though the 
man was not unfriendly. Even the man's laughter was dis- 
concerting to the bear. 

At the close of the adventure, the bear was the same 
timid, wild creature, essentially unchanged by contact 
with the man. 

A domestic animal.-- Domestic animals are usually 
marked by patience and obedience. Through generations of 
breeding, their original spirit of independence has been 
brought under control. This is as true of horses as of 
other domestic animals. 

Coaly Bay differed from other horses in his superior 
intelligence, and his greater strength, speed, and beauty, 
but most markedly in his unyielding spirit. To attain his 


one desire, freedom, he was willing to forego all comforts 
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of food, shelter, and care. 
The author does not tell us that Coaly Bay was ever | 
loved or petted by a human being. No man could break Coaly © 


Bay's resistance through force, but perhaps if someone had 


loved and trained him from babyhood, he could have been 
coaxed to yield by that person. 
Though Coaly Bay was called an outlaw, we sympathize 


with him, and are glad that he became free. We also feel 


more sympathy for other domestic animals, who patiently 
bear the burden of man's oppression. 
A tamed animal.-- Among tamed animals,the Indian | 
elephant: is ranked as one of the highest in intelligence. 
He is sensitive, and usually has great affection for his | 
caretaker or master. Because of his intelligence, strength, | 
and docility, he is a valuable worker on plantations in | 

India. 
| In e11 of the usual good qualities of elephants, Moti 


Guj excelled. He was devoted to his mahout in spite of 


frequent brutal treatment. Under the care of the low-caste | 
Deesa, Moti Guj developed certain amusing eccentricities. 
Irked by the continued absence of his master, he refused 


to work. His great strength and superior intelligence made _ 


his rebellion a sucess. 


Most surprisingly, Moti Guj went quietly and obediently | 


to work when Deesa returned. This makes us realize how 
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the great animal loved, and how completely he was controlled 


by one shiftless human. 

Kipling's story impresses us with the fact that 
elephants are extremely sensitive and intelligent, but we 
will also remember it as an example of the many stories 
which are popular today,- those which grossly exaggerate 
the thinking power and emotional sensitivity of the lower 


animals. 


Optional Activities 

1. For a week or longer, spend a few minutes each 
day attempting to teach your pet animal some small trick. 
Keep a daily record of your procedure and the results. 
Prepare to read your record to the class. Book reference, 
No. (34), at the end of this list may be helpful. 

2. Go out te Franklin Park and observe the black or 
brown bears. Notice size, color, skin, or other out- 
standing characteristics. What is their background, and 
what food is given them ? Bring to class a description 
of their appearance and activities, based on your ob- 
servations. (Take elevated train to Forest Hills. Secure 
your parents’ permission.) 

3e Choose an animal that you would like to know more 
about. Consult books on animal life at the library; go to 
the Museum of Natural History; go to Franklin Park. Write 
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| home, and habits. For: further credit, write an imaginary 


biography of the life of the animal. It may be helpful to 
read book reference, No.(33), which is an excellent animal 
| biography. 
4. Make a portfolio of drawings of wild or domestic 


animals. Accompany each drawing with a brief description 


of the animal's appearance and habits. See book references, 
Wo.(9) and (17), 
5. Make a cireus map of the world showing the corners 
of the earth from which animals of the circus are gathered. | 
You can perhaps get an outline map to mark this on. 2/ 
6. List all of the ways that you can think of in which 
men are dependent on animals. 
7. Collect from newspapers and magazines true stories 
of animals whose behavior has outstandingly shown such ad- 
| mirable qualities as loyalty, courage, obedience, and | 
patience. Report to the class. | 
8. Make a list of jungle stories. Place those that | 
seem to you to sound true in one group, and those that do 


not, in another, | 
9. Can animals teach man anything ? If so, what ? | 


| 
! Write an opinion to read to the class. | 


> | u/ Optional Activities No.'s 5, 8, end 11 were found in 
eal Life Stories, Book One, by Thiesen and Leonard. 


The Macmillan Company. N.Y. 1931. 
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10. Besides food and clothing, what do animals con- | 
tribute to our happiness and well being ? After thinking 
about this, write a composition or prepare a talk describ- | 
ing the things you would miss most in a world without the 


lower animals. 


11, Read all you can find about the behavior of ele- 
phants in their native forests. What are some of the points. 
on which writers disagree ? See if you can write a good | 
report on one point which you have looked up and sre sure 
about. Two points often debated are : (1) the quality of 
their intelligence, and (2) the use of their trunks in 
work and in fighting. 

12. Write a paper or prepare a talk defending one of 


the following statements : 


a. Animals have a sense of humor. 


be Wild animals fear man. 
ce. The actions of some animals prove that they 
reason, 
13. Write a paper or prepare a talk attacking one of 
the statements in No. 12. 


14. Prepare to give a short talk to the class on one 


topic below : 
ae A Coffee Plantation in India | 
b. The Caste System in India 


ce. The Forests of Eastern Canada | 
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14. Continued. 
ad. Hardships of Pioneer Life 
e. Forest Fires 
15. Prepare to re-tell to the class one interesting 
incident from the books and stories listed under No. 16. 


16. Read one or more of the following books or stories; 
(1) Wilderness Ways, by Paul Annixter. 
Stories of many animals. 
(2) The Book of Animal Life, by Stowell and Bur- 
Full of general information. Read Ch. VEL. 


"The Minds of Animals", and Ch. XVII, "The 
Lessons of Animals”. 


(3) The Pet Book, by Anna Botsford Comstock. 


68 pets. How to care for them. Good photo- 


graphy. 
(4) How to See Beasts, by Eric Fitch Daglish. 


Characteristics in which beasts differ from 


other animals. 


(5) In My 200, by Paul Eipper. 
xperiences with captive animals by a man who | 


loves them. Read in Chapter I how Paul 
Eipper makes friends with animals. About 
elephants, p. 97-109. 


(6) From Jungle to Zoo, by Lucille Mann. 
Adventures of a naturalist'’s wife collecting 
animals in various countries. 


(7) Wild Folk, by Samuel Scoville, Jr. 


Read Chapter II, "Black Bear". 


(8) Wild Animal Pets, by William and Irene Finley. 


Good stories and photographs of many animals. 


(9) At the Zoo and at Home, by James Lindsay 
MeCreery 
Excellent pictures and descriptions for those 
who wish to make drawings. 
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(10) 


(11) 


(12) Wild Animal Interviews, by William T. Hornaday. 


(13) The New Natural History, Vol. I. G. P. Putnam's Sons. 


(14) 


(15) 


(16) 


(17) 


(18) 


(19) 


(20) 


(21) 


The Book of Famous Horses, by Caroline Ticknor. 


Eighteen stories of horses famed in history. 


The Kindred of the Wild, by Charles G. D. Roberts. | 
More stories of bears, wild-cats, and deer in 


their natural habitat. 


Imaginary interviews in which forty animals and 


birds give their opinions of human beings. A | 
book to help you understand the feelings of animals. 


ea e Story o e ephant" by J. Arthur 
Thomson. 


My Life with Animals, by George F. Morse. 
r. Morse was formerly Director of Boston Zoolog- 
ical Park. Some of the stories are about animals 
you have seen at Franklin Park. 


| 

| 

Baldy of Nome, by Esther Birdsall Darling. | 
A dog story. 

| 

| 


Count Cousins, by Walter A. Dyer. 
vacant essays about animals and birds that live 
on or near the author's farm. 


African Shadows, by Ugo Mochi. 
Beautiful silhouettes of 100 African animals in 
characteristic pose or action, accompanied by 
brief descriptions of appearance and habits. | 
Useful to those who wish to make drawing portfolio. 


Tales from Nature's Wonderlands, by William T. Hornaday. 
Chapter XXll tells about the pigmy elephant of 
Africa. | 


| 

Bears, by Rose Fyleman. | 

tnformation about all kinds of bears. See Ch. III, 

hed aad pages 27-30, about intelligence of 
CATS. 


The Grizzly, by Enos A. Mills. 
Picea sncae with the grizzly in the wilderness. 
For comparison of grizzly amd black bear, see 
p.254-266. 


Watched by Wild Animals, by Enos A. Mills. | 
Read "The Black Bear-Comedian", p.98-112. 


| B 


ad: At gt sak ls cam 


r aueenins to sgrtfost 61 fap os oe + 
2008 s'msaint .¢ sh ce ol ¢ 


-gofoo’ sotgef to totest 
afanmtas tryodsa ots eetrote | 


- 
vr 


otfot 


wabemtoH of meifihy <d 


or 


= 


«at dos of presen 
sars0dot, sae ig 


= 
ath 


A .@amated 


satire ot yd "Pre 


-e8t0N .F 


-Teyd A tod [a¥ yd ect 
tadtd abtid bas efeatae oni ps Speer gall 4 
-UTst s'¢ Teed To “fo 


too onl yd ype Seek {VI} 
efamtas asotrth OOL to settesod {te 

yd beltaeqmosos ,mottos 20 eadgq oftelrtetoetado 

-etided San eocetseqgs to saottgixoseh telxd 

froq gilwath odam of detw oatiw esod? of fatoal 


ehaaltebaot e'e tetel 


tnestigats ymai¢c od 


-camlyt eso8 yd o& (er) 
49 e288 .eteed to efianit Efe tuode wmoltieatot . 
to eonepif{lfetet trode ,08=T& esgag ‘ei lefoouas 
-ataed 
clit .4 eont ew , i) (08) 


eomeiitw edd at yfesing edt d?iw eeone 
ec ,taed Woald Ome ylseinve To aoakraymoo 
feeaee 


»OLftM .A sont d 15 cemes pay a serine’ {£2} 
Sifl-8Eeqg , ‘ta thee) =e 


= : Es pal. 
| 
(22) Jungle Babies, by Mrs. Martin Johnson. | 
rue experiences with African animals. "Toto- | 
Timbo", p.57-68, is about an elephant. 
(23) How Animals Talk, by William J. Long. 


g 
See "On Getting Acquainted", p. 175-194. 


(24) On the Gorilla Trail, by Mary Hastings Bradley. 


Baboons and gorillas. 


(25) Minds and Manners of Wild Animals, by William T. Horna- 
day ° 


More baboons and gorillas. 


(26) Animal Personalities, by Samuel Arthur Derieux. 


Elephants, D- S2b-233, 
(27) Paddlewings, the Penguin of Galapagos, by Wilfred Ss. 
ronson. ostly about penguins. Some good charts. 


and sketches showing evolution of certain forms | 


of sea life. 


(28) In Brightest Africa, by Carl E. Akeley. ] 
Interesting true experiences of a famous naturalist. 


(29) Beasts and Men, by Carl Hagenback. 


More information about elephants. | 


(30) The Elephant Remembers, by Edison Marshall. 
Exciting fiction. Decide whether or not it is 
completely true to life. | 


(31) Kari, the Elephant, by Dhan Gopal Mukerji. 
The saeartaaate of the author, a native of India, 
with his own pet elephant. 


(32) Gay-Neck, by Dhan Gopal Mukerji. 
How the same author raised his pet pigeon, sent 
him from India to the war-zone, and got him back 
safely. 


(33) Bambi, by Felix Salten. 
The life story of a deer. 


(34) "They Make ' Em Behave", in Real Life Stories , Book 
One, by Theisen and Leonard. The psychology of 
training animals, p. 19-28. 
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From the list of words on the left, select those that 
most correctly complete the sentences. Before each select- 


ed word, place the number of the blank which it is intended 


to fill. Example :; 


( ) bear 
(1) otter 
( ) fox 


1. 


fear 
friendliness 
instinct 
intelligence 
suspicion 
strength 
curiosity 
indifference 
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fear 
strength 
intelligence 
instinct 
chance 
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impatient 
submissive 
unshel tered 
dependent 
independent 
patient 
wild 
sheltered 
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Mastery Test A | 


fhe (1) was the first animal to 


swim down the river. 


All animals are endowed 


with (1) for their own pro- 
tection. Man, because of his 
superior (2) has a great ad- | 
vantage over the lower animals. 
Wild animals usually regard 


men with (3). 


In time of danger, wild 
animals are moved by (1), while 


man relies chiefly on (2). | 


Domestic animals are usual- 
ly (1) and (2). They customar- 
ily prefer (3) surroundings. 
Domestication overcomes the (4) 


spirit of most animals. 
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intelligence 
obedience 
dislike 
affection 
fear 
strength 
control 


affection 
dependence 
curiosity 
fear 

habit 


estimate fairly 


underrate 
overrate 


domestic 
wild 
tamed 


Coaly Bay 
Moti Guj 
the bear 


Indian elephants are valued for 
their (1) and (2). An elephant 


usually feels (3) for his keeper. 


This has much to do with the 
keeper's (4) of his elephant. 


Wild animals usually respond to 
man only through (1). Domestic 
animals respond because of (2). 
Tamed animals respond to man because 


of (3). 


Popular stories about animals 
are apt to (1) their thinking powers. 
| 

Coaly Bay's actions proved him 
to be like most (1) animals. 


Of the three animals, we felt 
the greatest pity for (1); we were 


most amused by (2); 
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9. 
( ) obedience Escape from death was accom- 
( ) strength 
( ) instinet plished through the combined (1) 
( ) intelligence 
of the man and (2) of the bear. 
10. 
( ) vary In their response to man's 
( ) never differ 
affection or authority, domestic 
animals (1). 
12. 
( ) wild Captive elephants are consider-| 
( ) tamed 
( ) domestic ed (1) animals. 


Mastery Test B 

Make a check mark before the word or phrase which best 
completes the statement. 

Example : 
Horses of Arabian blood are generally 

( ) ae capricious 

( ) b. trustful 

(-+ ¢. beautiful 

( ) ad. affectionate 


1. Coaly Bay was by nature 
( ) ae independent 
( ) be. ill-tempered 


( ) @. sullen 
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Continued 
( ) revengeful 
Indian elephants are usually 
( ) a. obstinate 
{ ) be intelligent 
( ) e. whimsical 


( ) d. affectionate 


3. When separated from his keeper, Moti Guj was 


4. 


5e 


for 


( ) a. trustful 
( ) be obedient 
( ) o. discontented 
( ) d lazy 
When near men, the American black bear is naturally 
( ) a. fearful 
( ) be watehful 
( ) ¢. suspicious 


( ) d. indifferent 


Coaly Bay's bad actions were caused by his great desire 


( ) a. revenge 
( ) be. affection 
( ) @. cruelty 
( ) ad. freedom 
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6. Kipling's portrayal of the actions of Moti Guj is 


probably 
( ) a. 
( ) be 
( ) oe. 
( ) ae 
7. %In 


8. The tamed animal follows his human master because of 


( 
( 
( 
( 


9. Intelligence is more noticeable than instinct in 


( 
( 
( 
( 


fairly accurate 
absolutely untrue 
strongly exaggerated 


slightly exaggerated 


reasoning power a highly intelligent animal 
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is equal to a man 

is much like & very young child 

is far below the level of a young child 
has no ability 


affection 
fear 
intelligence 
instinct 


wild animals 
domestic animals 
tamed animals 


men 


10. A marked characteristic of all wild animals is 


( ) a. strength 
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independence 
eruel ty 


curiosity 
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11. Tameness means that an animal 


( ) a 
( } Be 
( ) oe 
() a. 


merely tolerates the presence of man 
associates a person with getting food 
takes some kind of pleasure in human company 


will never harm a human being 


12. Capacity for being tamed 


( ) ae 
{ ) be 
( ) oe 
( ) a. 


13. A chimpanzee on a stage, in evening dress, and smoking 


a cigarette 
( ) a. 
( )- Bs 
( ) oe. 
( } a 


depends entirely on an animal's intelligence 
is greatest in fully grown animals 

is greatest in very young animals 

is the same during the entire period of an 


animal's life 


is a humorous sight 


is a demonstration of high animal intelligence 


| 
} 
}| 
1] 
| 

1| 


| 
| 
| 


is a shameful abuse of man's power over animals” 


enjoys behaving like a man 


14. Wild bears in cages beside automobile highways 


Pee 
( ) De 


( )} .& 
( ) @ 


enjoy being sheltered and cared for by men 
offer motorists an excellent opportunity for 
the study of wild life 

are enduring unfair and cruel treatment 


should be a matter of little concern to us 


Mastery Test C 


Repeat Vocabulary Pretest, see pages 25, 26, and 27. 
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CHAPTER III 
UNIT II: THE SPIRIT OF ADVENTURE 


Statement of Unit II 
Pirates, the sea, and buried treasure combine to fur- 
nish thrills for young persons in search of adventure. 
Treasure Island is an excellent example of a story read | 
purely for pleasure and excitement, although many incidental 


learning-products may be acquired. 


Delimitation of Unit II 


Background.--~ 1/ 
The sea has ever been a promising field for adventure. 


Its mystery, variety of mood, the lure of unknown ports, and 
the secrets of ships powerfully draw the imagination. 


Stories of buried treasure are as old as history, and | 
still excite our interest. 

Most stirring to the blood are the tales of pirates who 
flourished two and three centuries ago. Among these murder=— 
ous ruffians grew up a picturesque tradition of speech and 


custom, patterned largely on the example of a few bold 


y Further extension of historical background is provided | 
or under optional activities. | 
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characters. 1/ The free life of the pirate attracted many 


in an age when free-booting went largely unpunished. Today, 


tales of buccaneers' exploits are enjoyed as an escape from 
the monotony of routine existence, 

Narrative.-- 

Jim Hawkins by chance gains possession of a map show- 
ing the location of buried pirate treasure. Gaining the 
interest of a rich squire and a shrewd doctor, he becomes 
a member of their party, formed to seek the treasure. 


Aboard the schooner, Hispaniola, Jim discovers a plot 


among the crew to capture the treasure and kill the leaders. 


Jim makes known the plot to his party, who manage to get to 


the stockade on Treasure Island with some supplies. A 


brush between the parties reduces the numbers on both sides. 


Jim escapes from the stockade, cuts loose the Hispaniola, 
end manages to beach her with the aid of the enemy, Israel 
Hands, whom he finally kills in self-defence. 

Returning to the stockade, Jim is captured by the 
mutineers, who are in possession. John Silver, the leader 
of the mutiny, playing double, defends Jim. The pirates, 
dragging Jim along, locate the treasure cache according to 
the directions on the map, but find that it has already 


been rifled. The enraged pirates turn on Jim end Silver, 


1/7 See Treasure Island, by Robert Louis Stevenson. Longmans, 


Green and Company. New York. 1926. Comment on the 
Buccaneers, p.236=237. 
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but, by the timely arrival of the doctor and the maroon, 


Ben Gunn, Jim is rescued, and Silver is permitted to join 


‘the doctor's party in return for his defense of Jim. The 


treasure, which had been previously dug up by Ben Gunn, is 
safely placed aboard the Hispaniola. 

On the return trip, Silver escapes with a small amount 
of the treasure. The other members of the party return to 
England with their share of the booty. 

Neutical information.-- 1/ 


1. Recognition of types of boats mentioned in Treasure 


Tsland. 


2. Common nautical words 

Knowledge of character and life.-- 

1. Acquaintance with a widened circle of assorted char- 
acters 

2. Realization that extended acquaintance is usually 


necessary for just appreciation of character 


Vocabulary mastery.-- 2/ 


Incidental Learning-products 
Increased power of expression through 
1. Vocabulary study 
2e Oral and written reports 
3. Acting a part in a play 
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4. Drawing or constructing models 
a. Treasure Island 
be. Hispaniola or other sailing craft 
ec, Characters of the story 
Increased literary appreciation.-- 
1. Stevenson's ability to arouse the senses through 
vivid descriptions of weather, land, and sea. 
2. Word portraits and thumb-nail sketches of characters 


Historical background.-- 1/ 
1. Knowledge of the lives and exploits of the seven- 


teenth and eighteenth century buccaneers 
2. History of the development of sailing craft 
Nautical information.-- 1/ 


1. Detailed knowledge of types of boats and sailing 


vessels 


2. Nautical terms 


3. Sailors' way of life 
ae Work and discipline 
b. Superstitions | 


Unit Assignment II 


Assignment II-1.-- 
1. Vocabulary pretest: 


Place in the parentheses before its correct defini- 


tion the number of each word. A correct example is shown | 


1/7 Knowledge beyond the requirements of the unit | 
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pelow. 
Example ; 


1. hostage 


Section A 

1. schooner 
2. lugger 

3. cutter 

4. frigate 

5. bumboat 

6. jolly-boat 


7. gig 
8. man-cf-war 


9. coracle 


{ ) 
(1) 


tJ 


bead 


wicker frame with hide or cloth 


hack=-work 


A vast army 


A prisoner held for ransom 
| 
| 


A light ship's boat for oars or sails 


A ship-rigged war vessel 
A fore-and-aft rigged vessel, origin- 
ally having two masts, but now often 
with three or more 

A vessel carrying two or three masts 
with four-sided sails 

A boat used in peddling provisions 


and fruit among vessels in port or 


off shore 

A war vessel of a recognized navy 
A small fore-and-aft rigged vessel 
with one mast 


A small boat made by covering a | 


A double banked boat used by ships of 


war | 
A boat of medium size, usually hoisted 
1] 


at the stern of a vessel, and used for 


|| 56 
Section B | 
| 1. companion ( ) A large spar projecting forward from 
| the stem of a vessel 
2. gunwale ( ) One of the ropes regulating the angle 
3. galley at which a foresail is set 
4. forecastle ( ) The ship's kitchen 
| 5. cabin ( ) The lowest framework of a vessel 
| 6. bow ( ) A spar serving as an extension of 
| 7. hull the bowsprit | 
8. helm ( ) An artificial basin to receive veasel 
9. forehold ( ) Forward part of a ship | 
10.crosstree ( Front part of boat where the cargo a 
stored | 
| 11. mainstay ( ) A float dragged by a vessel to keep 
| 12. keel it from drifting 
13. hawser ( ) A passageway under a raised hatch | 
14. jib-boom ( The forward part of a ship where the | 
15. bowsprit crew lodge ] 
16, fore-sheet ( The body or frame of a vessel | 
( ) A horizontal piece of timber at the | 
upper end of a mast 
( ) Anchor cable of a vessel 
( ) The upper edge of a boat's side 
( ) A room for officers and passengers 
( The apparatus for steering a ship 
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+ ill 
( ) Ropes extending from the maintop 
to the foot of the foremast 
Section C 
1. reverberation ( ) A marsh; fen | 
2. promontory ( ) A threatening attitude | 
3. configuration ( ) Act or state of agreeing; compliance 
4. supplication ( ) A preliminary survey or examination | 
5. accoutrement ( ) Compensation for wrong, loss, or | 
| injury | 
6. predicament ( ) Waterproofed canvas used in various 
| 7. tarpaulin ways on boats 
8. reparation ( ) An unpleasant or trying situation 
| 9. acquiescence ( ) Echo; reflection | 
10. morass ( ) Form; contour; figure 
( ) Dress or equipment 
( ) Prayer; entreaty 
( ) A high point of land or rock pro- 
jecting into the sea 
Section D | 
1. imprecation ( ) A remote allusion or reference | 
2. escapade ( ) Obstruction; that which impedes 
3. comeliness ( ) A prankish adventure | 
4, emissary ( ) Good looks; state of being pleasing 
5. gibbet to the eye 
6. supercargo ( ) Act of invoking evil upon anyone 
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volubility 


dereliction 


connoisseur 


10. assizes 


Section E 


Ls 
Ze 
Se 
4, 
5. 
6. 
7. 
8. 
9 


repugnance 
miscellany 
miscreant 
cache 
calumny 
dexterity 
duplicity 
manoeuver 


propulsion 


10, estuary 


—_— - - — 


Failure in duty; a forsaking; 
abandonment 

Ease and smoothness in speaking 
Gallows from which criminals were 


hung after execution 


A competent judge in art or a matter 
of taste | 
Officer in charge of commercial 
coneerns of the voyage 

One sent out to further certain in- | 
terests | 
Periodic sessions of the English | 


county courts 


Skill; cleverness; expertness 
An intricate or complicated situation 


A secret hiding place | 


Kind regard; commendation 
A scoundrel 


A mixture of various things 


Palse accusation; slander 
Dislike; strong aversion 
Deception; double dealing 

Act of moving with artful design; 


stratagem 
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Section F 

1. reiterate 
2. malinger 
3. relinquish 


4. con 


5. extricate 
6. scull 


7. ascertain 


8. yaw 


9. recoil 


16. demolish 


ll. ingratiate 


12. sconnive 


Wide lower part of a river affected | 
by tides 
Act of impelling forward by applied | 
force | 
To call or summon 

To give up; surrender; yield 

To repeat 

To feign ignorance; pretend not to 
look 

To ruin; destroy 


To direct the steering of a vessel 


To feign illness in order to avoid — 
duty | 
To free from difficulties; disentan-. 
gle | 
To propel a boat with an oar used 


at the stern 


To learn for a certainty; make sure | 
of 

To give untrue information 

To steer wild; deviate from course 
To secure the good will of people 
To draw back; spring back 
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Section G 


1. diabolical ( ) Capable of being borne; easily 
transported 

2. incomprehensible ( ) Unerring; capable of making no 

3e intolerable mistakes 

4. derisive ( ) Coming and going at intervals 


5. prodigious ( ) Existing or happening at the 
same time 

6. odious ( ) Artless; unaffected; undisguis- 

7. portable ( ) Not active, but acted on 

8. infallible ( ) Stubborn; inflexible; unyield- 
ing 

9. intermittent ( ) Enormous; marvellous; amazing 

10.simultaneous ( ) Insufferable; not to be borne 


Not capable of being under- 


( ) 
stood 

( ) Devilish; fiendish 
6°) 

( 


Detestable; repulsive 


) Expressing ridicule or insult 


Section H 
| 
1. modulated ( ) Savagely brutal, cruel, or 1 
wicked i 
2. undulating ( ) Watehful on every side; cautious 
3. incongruous ( ) Final; most remote 
| 

4, atrocious ( ) Happentng before the usual time 


5. phosphorescent ( ) Sly; secret; stealthy 


| efevretat ta gatog pas a ek ( . 


| ont te goloaegged 30, pase ( 


M2G 
fork, : 
La 


| -etige tas pbetoet sas rasoreas cyt 
| ae 


ro fetes tud et itos Yor { ) 
| 


-bletyes ;eldtxeftxt erro y ua t ) 
aa 


/ : 
| gotseme ;anvofleviam ;evomrons { ) 
exrod ed of ton :ofderett vent e) 
| -refan gated to afdayso vow { ) 
Bootes 

fetbaett ;debfived ( ) 
evteluqes :sidetested { ) 
i 
| ¢issat to elgothixy srteeetqxt { } 
| 

# notsoee 

| to ,ferzo .[atuxd ylegsyss ( } bot sLobom ui | 
| bexotw ee 8 
muottrcas ;eble yireve co EptdotaW ( ) gate fobatr a8 mh 
| etore: teom ;fanit ( ) evosrgnoont «8 ; es 
| ems Isver ed? etoted antasqgae { ) evoloorte a oni oh 


| Witleste ;teroee 3yre { ) Paocessodgeoda ao 


Section H. Continued 


6. ultimate ( ) Varied or inflected in tone 
7. truculent ( ) Inharmonious; inconsistent; unsuitable 
8. furtive ( ) Rolling; moving in waves 
9. premature ( ) Of small importance; trifling 
10. obsequious ( ) Emitting light without heat 
11. circumspect ( ) Fierce; savage 
( ) Having the manner of a slave 
( ) Extraordinary in bulk; immense 


2. Introductory discussion : 

Have you ever had the wish, during the work and play of 
an ordinary day, that some adventure might befall you,- 
something entirely unexpected,- which would bring about a 
complete change in your daily life ? How many of you, if 
you had your choice, would welcome such adventure ? Why do 
most of us welcome adventure ? 

What do most of us today have in our daily lives that 
satisfy somewhat our desire for adventure ? How does the 
radio satisfy the desire ? The theatre ? The movies ? Books 
Automobiles ? Trains ? Steamboats ? 

Do you think our lives today are less varied and less 
exciting than the lives of young people two hundred years 
ago, or are they more so ? Give reasons for your opinion. 


Among the diversions which we have slready mentioned, which 
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were available to young people two centuries ago? Had 
young people of ancient times any forms of diversion not 
available to you today? Can you think of any interesting 
activities, other than forms of entertainment, that today | 
you can neither witness nor take part in? If you had been | 
living two hundred years ago, and were eager for adventure, 


| 


toward what would you have turned your thoughts? Can you 


think of another activity that has interested man since the 


dawn of history, yet still occupies and excites people of 
today? 

We are going to read Treasure Island for pure enjoy- 
ment of the thrills of an exciting adventure. After read- 
ing the story you may be able to decide whether the most 
pleasurable part of the adventure for you lay in (1) the 


unusual characters and their manner of speech and action; 


(2) the surprising plot of the story; or (3) the background 
of time and place against which the story is enacted. 
Assignment II-2.-- 


Readings and questions. 


Read Part I of Treasure Island entirely through for 


enjoyment. Then read the questions and attempt to answer 


them. If there are some that you cannot answer, re-read 
whatever parts you have forgotten, or consult your dic- 


tionary and the notes in the back of your book. 
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Which of the details in the appearance of the old | 
seaman strike you as unusual or mysterious ? ‘What does 
his appearance suggest concerning his past life ? In what | 
respects were his requirements for a home unusual ? Was | 
his manner of passing his time remarkable in any respect ? | 
What were his chief interests in life ? What did his | 
behavior at the inn indicate of his character ? His stor- | 
ies told what of his character and past ? What did the | 
conflict between the captain and Dr. Livesey show of the 
character of each ? 

What did you like or dislike in the appearance of 
Black Dog ? Dr. Livesey's diagnosis of the captain's ill- 
ness showed what of his ability ? Why do you think the 


treatment he prescribed was wise ? 
What seemed to be the captain's greatest fear ? From 
his wandering speech can you gather any clues as to what 
he was thinking about ? What happened at the inn which 
made his conduct seem particularly offensive ? | 
On your first meeting with the blind man, what opinion 


did you form of him as you considered his appearance, his } 


story, and his actions ? Why do you believe his errand was) 


of terrific import to the captain ? 
After the death of the captain, what were the dangers | 


of Jim's and his mother’s position ? Why did the towns- 
people refuse to help Jim and his mother ? 
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What did the "black spot" turn out to be ? What clues 
to the mystery of their owner did the contents of the chest 
reveal ? Why was Jim's mother slow in counting out her 


dues ? What did the return and departure of the blind man 


indicate ? Do you think Jim had any right to take the oil- 

skin packet ? What reason did he give for taking it ? 

What made escape from the inn possible ? | 
What proved that Jim's curiosity was stronger than his | 

fear ? The enemies of the captain seemed to be what sort | 

of men ? How do you explain the leadership of the blind 

man ? What did their search of the inn indicate of their 


strength of purpose ? How did the whistle signal affect 


the ruffians and Pew ? Was the men's desertion of Pew 


purposeful or accidental ? How did you feel at the death 


of Pew ? How do you explain the escape of the men from the | 
| 


revenue officers ? Why was Jim's choice of Dr. Livesey as 
confidant a wise one ? | 
What did the squire's appearance indicate of his char- 


acter ? How did Jim's story affect the squire and doctor ? 
What did the squire already know of Flint ? What immediate 
decision, made by the squire, revealed one of his character- 
istics ? The contents of the oil-skin packet revealed what 


understood ? What did the squire plan to do ? | 


easily interpreted clues, and what items that were not 
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Assignment II-3.-- 


Readings, exercises, and questions. 

Read Part II of Treasure Island in the same manner as 
Part I, before considering the questions. 

Pretend that you are Jim Hawkins waiting at the Hall 
for the trip to begin. Tell us of your feelings, plans, 
and preparations. As you read Squire Trelawney's letter, 
what opinion did you form of his abilities in the business 
of procuring ship and crew? Is the squire shrewd, or ex- 
tremely gullible? How good are his reasons for satisfac=- 
tion with his accomplishments? What individuals, if any, 
do you doubt? The Hispaniola, being a schooner, would have 
what distinguishing characteristics? Why was Bristol a 
well-chosen point of departure for their voyage? From your 
reading thus far, sum up your impression of the squire. 
Pretend that you are Jim Hawkins; describe your trip on 
the "mail" from the "Royal George" to Bristol. 

Do such inns as "The Spyglass” exist today? If so, 
where? Why was Jim sure that Long John Silver was not the 
one-legged sailor feared by the captain? How well satis- 
fied were you with Silver's attempt to catch Black Dog? 
What convinced Jim of Silver's sincerity? Why did Jim 
believe that Silver would be a capital shipmate? At this 


point, what is your opnion of Silver? 
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In your opinion which of the three complaints of 
Captain Smollett were justifiable ? Of what value were his © 
suggestions for mending matters ? What very important 
secret information seemed to be known by the entire crew ? 


How do you believe they obtained this information ? On 


board ship, what man is responsible for the lives of all ? 
The conflict between Squire Trelawney and Captain Smollett | 
left you feeling the more confidence in which man ? The | 
doctor, intervening between them, showed what qualities ? | 
What were the new arrangements, and how were they received 
by Long John ? Why did Jim side with the squire in his 


opinion of the captain ? 


Pretending that you are Jim Hawkins, describe all the 
activities that you observed or took part in during the 
night before the ship's departure. Explain what the crew 
did when they began to "man the capstan bars". Why did this. 


remind Jim of the 01d captain eat the Admiral Benbow ? | 
What, generally speaking, were the three good points 
of the voyage ? What was the great mystery relating to Mr. | 


Arrow, and how did it end ? What were the duties of the 


boatswain and the coxswain ? What were the accomplishments 


of Barwtecue, and how did the crew feel toward him ? What 


can you tell of England, the pirate : The parrot, Captain 
Flint, had been at what places especially associated with 
piracy ? Captain Smollett finally admitted that the squire | 
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ar. 
had been right on what points ? On what terms were the two 
men during the trip ? Why did Jim believe the ship's crew 
to be badly spoiled ? How did Jim happen to get into the 
apple barrel ? 

In the conversation overheard by Jim, what four pirate 
leaders were mentioned ? Which of these were historical 
characters ? What words of Silver's, heard by Jim before, 
made him realize at once the deception of Silver ? What did 
Silver mean by "gentlemen of fortune" ? What dissatisfac- | 
tion did Israel Hands express ? Silver's plan for detadeiae 
the break between the two parties showed what of his clever- 
ness ? Did Silver say anything that leads you to feel that 


he doubted his own crew ? What remark of Silver's showed 


that he would not stop at murder ? What saved Jim from | 
discovery ? How did he know that some faithful hands were | 
still aboard ? | 
How did Silver explain his knowledge of the island and _ 
its surroundings ? In what respect did Silver show con- 
siderable poise ? How did Jim get a chance to speak with 
the doctor? How did the captain show tact and quick wit in ! 
effecting the cabin meeting ? What admirable character- 
istic of the squire's was shown by his first words on hear- 
ing Jim's story ? Who immediately outlined a plan of ac- 
tion ? What was the plan? On how many men could Jim's 


side place reliance ? 
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ssignment II~4.-~ 

Readings and questions. 

Read Part III of Treasure Island. 

Why did Jim's heart sink as he gazed upon the island 
next morning? Explain how the boat was "warped" around the 
corner of the island. What part in this activity was played 
by Long John? What seemed to Jim a very bad sign? On what 
did the doctor base his low opinion of the island? What 
signs of mutiny became more threatening? Why did Silver 
have reason to be anxious? How did the captain again show 
great capability in planning for action? How did Jim justi- 
fy his desire to go ashore? 

As Jim looked about him, what kind of country and life 
did he see? By what signs did Jim know that some of his 
shipmates were drawing near? What was Silver's explanation 
of the scream heard in the distance? What were Jim's feel- 
ings as he witnessed the monstrous deed of Silver? 

Describe the extraordinary appearance of Ben Gunn. 
With what was his mind chiefly occupied? What led Jim to 
suspect that he was crazy? Why did Jim suddenly decide 
to tell truthfully of his own predicament? What points in 
Ben Gunn's rambling story were of importance to Jim? What 
did Jim mention as his greatest difficulty, and what sug- 
gestion was made by Ben Gunn? What surprised Jim into 


suddenly running toward the anchorage? 
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Assignment II~5.-- 
Readings and questions. 


Read Part IV of Treasure Island. 

Why did the captain not head the Hispaniola out to 
sea, leaving the mutineers stranded? How did the doctor 
and Hunter manage to land without interference? Describe 


the situation and plan of the stockade. List separately 


its advantages and disadvantages. Why did the Captain 
believe one of the forecastle hands was ready to join his 
side? What supplies were loaded aboard the jolly~boat? 
How was the surprised coxswain prevented from hindering 


them? Would it have been better for the doctor to destroy 


the gigs on his second trip? Why did he not do so? Why 
did he risk going back for a second boatload? How did the 
captain manage to get Abraham Gray back to his side? 

What were the two main difficulties of the fifth trip 
ashore? How did Squire Trelawney prove his worth? What | 
caused the first disaster? In what condition were men and 
supplies on landing? 


What were the circumstances and outcome of the first 


brush with the enemy? What unlooked for stores were 


turned out of the captain's pockets? What were his first 
two acts within the stockade? Was it good policy to keep 
the flag flying above the fort? In what matter did the 


mutineers steal a march on the captain? Which members of | 
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the ship's company were accounted for in the captain's 
log ? | 


In what respect was Ben Gunn more penetrating than 


Jim ? Why did he refuse to accompany Jim to the stockade ? 
After the bombardment ceased, what activities of the pir- 


ates did Jim watch from the shore trees ? Why did the white. 
rock interest Jim ? What was Jim's impression of the in- 
side of the stockade ? How did Captain Smollett keep up 
the morale of his group ? What supply that the doctor 


carried would be a rare treat to Ben Gunn ? The three 
chiefs decided upon what course of action ? What two con- 
ditions made the outlook unfavorable for the pirates ? 


What quality did Silver display in his approach to 


the stockade ? How was his approach regarded by the cap- ] 


tain ? Contrast the manner of the two men in their greet- 
ing and encounter. What occurrence, unknown to Jim's 
party, was revealed by Silver ? What was Silver's demand, 


and what terms would he make ? What three points were 


stressed by the captain in his refusal ? What character- 


istics of Silver's showed above his disappointment and 
rage ? 

What preparations for immediate fighting were made 
within the stockade ? How were the tables suddenly turned 


for the worse ? The encounter exacted what price from 


each side ? 
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Assignment II-6.-- 


Readings and questions. 

Read Part V of Treasure Island. 

What series of events and circumstances gradually led 
Jim to embark upon his second escapade ? What plan did he 
evolve, and what precautions did he take ? Why was it a 


foolish plan, under the circumstances ? Why was Jim wise 


in heading for the east coast of the island ? What sight | 
did he view from the ridge of the spit ? In what situe- 
tion did Jim find the boat ? Describe the coracle. What 
new notion now took possession of Jim's mind and how did 
he set about carrying it out ? 

What difficulties beset Jim in guiding the coracle ? 
Why was it dangerous to cut the taut hawser, and how was it 
accomplished ? What was apparently occurring within the | 


schooner ? What was occurring on shore ? How did Jim 


know when the drunken guards realized their peril ? 
When he awakened, what prevented Jim from paddling 


ashore ? His attempts at paddling produced what changes 
in the coracle's behavior ? From his study of the waves 
what did Jim discover ? How much propelling did he reason 
that he could successfully do ? What encouraged him to 


keep trying ? What discomfort began to make itself felt ? 


Beyond the Cape of the Woods, what surprising sight filled 


Jim with wonder ? How did Jim explain the erratic 
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movements of the schooner? What new scheme occurred to 


Jim? How did Jim set about this plan? What aided him in 
finally achieving success? By what perilous means did Jim 
gain a footing on the Hispaniola? What became of the 


coracle? 
In what condition did Jim find the two watchmen? What 
at first held Jim back from aiding Hands? The scene within 
the cabin and cellar told what of the pirates' activity? 
What characteristics did Jim show as he took command of the 
situation? Jim's sense of elation at his conquest was 
dulled by what one circumstance? 
Why did Jim not immediately beach the Hispaniola? Why 
did he believe Hands' request to be but a pretext? How did 
Jim prove his suspicions to be well founded? Why did Jim 
consider his life safe for a time? In what manner was the 
navigation accomplished? Within the anchorage, what sad 
sight met Jim's eyes? How, according to Hands, could the 
ship, once beached, be gotten off safely? What caused Jim 
to forget to keep watch? What accident at first saved Jim? 


What circumstance prevented Jim from killing his enemy? 


Jim's plan of action changed suddenly through what accident? 
Through what means did he escape? What new activity of 
Jim's started Hands in fresh pursuit? How did Hands nearly 


take Jim in at last? What accident caused Hands' death? 
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How did Jim feel after the death of Hands ? What 
freed him from the dirk ? What did Jim do to make the 
ship safe, and how did he gain the shore ? Indicate on 
the map of Treasure Island the entire course which Jim had 
covered during his trip. 

Why had Jim a right to feel elated ? As Jim approached 
the stockade, what circumstances filled him with wonder ? 
What reassured him as he drew nearer ? Who gave the alarm 
and what was its effect ? 

Assignment II-7.-- 

Readings and questions. 

Read Part VI of Treasure Island. 

In what unexpected circumstances did Jim now find him- 
self ? How did John Silver behave ? Was Silver honest in | 
asking Jim to join them, or did his pleasant manner cover 
a threat ? How much 4id Silver reveal to Jim of what had 
actually happened ? Were Jim's revelations wise, or was 
he indiscreet in his outburst ? What strong characteristic 
of Jim's showed through his speech ? The men brought up 
what points against Jim ? What reason did Silver give for 
defending Jim ? What was his true reason ? In defending | 
Jim, Silver took what chance ? While the men were in 
council, what new turn of plan did Silver reveal to Jim ? 
What did Jim and Silver really know of the doctor's reason | 


for giving up the chart ? 
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As Jim peered through the loop-hole, what could he see. 
of the men in council? How did Silver's quick wit again | 
save him when they "tipped" him the black spot? Give the 
four points stated by George against Silver, and Silver's 
reply to each accusation, What was Silver's last card, and | 


wheat results did it achieve? What did Jim now understand 


to be Silver's game? | 

Describe Jim's feelings as he heard the doctor announc- 
ed? Would you, in Dr. Livesey's place, have taken the 
trouble to treat the wounded pirates? What dangers threat-_ 
ened him on those visits? How did the men behave toward | 
him? How was the doctor's request greeted by the men? | 


What proposition was made by Silver? Did Silver completely 


hoodwink the men, or could they see what his game was? How 
did Silver manage to overcome their objections? Silver 

made what request of the doctor? What was the doctor's 
feeling toward Jim at this time? Jim was able to surprise 
the doctor with what information? Why was the doctor un- 


able to make his warning to Silver perfectly plain? Did 


you understand the warning? 

How did the pirates show their unfitness for a pro- 
longed campaign? Silver was able to put the men into good 
humor with what news and suggestions? What worries and un- 
solved mysteries troubled Jim, as they started on the treas- 


ure quest? How were the members of the party equipped ? 
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| 
What was the condition of the gigs, and why were they taken 
along ? What was the principal guiding mark by the chart, 
and how well were the men in agreement concerning it ? 

What marked their procedure for the first half mile ? What 
was the advantage of the party formation ? What peculiari- 


ties marked their first gruesome discovery ? How were these 


| 
| 


interpreted by Silver ? Talk of Flint had what effect on 
the buccaneers ? 
Describe the panorama viewed by the party as they 


rested. In what state of mind were the pirates ? How were 


they affected by the mysterious song ? To the pirates, 
what was the significance of "Fetch aft the rum,Darby” ? | 
What argument of Silver's gave new courage to the terrified 
buccaneers ? Ben Gunn seemed to have what standing with 


the pirates ? How were the men affected as they neared the 


hiding place ? How did Jim interpret Silver's thoughts ? 
What scene greeted the men as they came to a halt ? 

In what respect did Silver immediately show his super- 
iority to the other pirates ? How did Jim regard his 
right-about face ? What is your own opinion of Silver at 
this point ? How did the men express their fury ? What 


would have happened next, had the musket shots not inter- 
vened ? What was the doctor's order, as they ran ? How 

was the adaptability of Silver again brought out by the 
surprising turn of events ? What had Ben Gunn accomplished | 


while alone on the island? What had been the doctor's | 
double motive in giving up the stockade and treasure map ? 
Why had the doctor that morning gone to the hiding-place ? 
By what act had Ben Gunn shown surprisingly ready wit °? 


What was done with the gigs ? In what condition was the 
Hispaniola found, and what measures were taken for her 
safety ? What was characteristic in the squire's greeting © 
of Silver ° Describe the scene within Ben Gunn's cave. 
In Jim's place, how would you have felt that night at 
supper ? | 
What was remarkable about the collection of money ? | 
Do you believe that Silver would have been allowed to join | 
the doctor's party ? In what respect did the doctor and 


Silver disagree in respect to the three surviving mutineers? 


What was decided upon as the mutineers' punishment, and | 
what was done to lighten their suffering ? What penalty | 
would they pay, if they reached England ? Can you imagine 
and describe the feelings of the buccaneers as they watched | 
the Hispaniola depart ? For what port did the ship head ? | 
What does this indicate of the location of Treasure Ialana? | 
What happened on board the Hispaniola while the doctor | 
and the squire were ashore ? Do you believe that Ben Gunn | 
did well, or did he make a mistake in allowing Silver to 


depart ? What became of the various members of the party ?. 
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What was finally known of Silver ? At the close of this 


adventure, what was Jim Hawkins’ strongest feeling ? 


Assignment II-8.-- 
|| 
Questions and exercises 


1. Review and list briefly the main events of the 


story. || 
2 Tell clearly and briefly why you, in Jim's place, 
would have joined the expedition, or why you would have 
declined, 
3. List events and circumstances of this story which 


would be today unusual or improbable, although typical of 


eighteenth century life. | 

4. Give a talk on Stevenson's idea of a pirate, based | 
on descriptions and events in Treasure Island. 

5. Give your own conception of a pirate, explaining 
any details in which you believe Stevenson erred in his 
description. 

6. What character of the story have you found both 
detestable and admirable ? Explain clearly. 

7. If you, like Jim Hawkins, were misled at first in 
regard to the worth of any of the characters, explain, 
naming the character and the actions which caused your mis- 


judgment. 


8. Which character of the story do you believe you 


will always most clearly remember ? Why ? 
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9. Explain what has given you the greatest pleasure 
in the story. Consider (1) the action; (2) the pirates and 
their peculiar manners and language; (3) the far-off life 
of the eighteenth century; (4) sailing the Hispaniola; and 
(5) Stevenson's way of telling the story. 

10. Have you gained greater pleasure from the read- 
ings and discussions about animals, or from the story of 
Jim Hawkins' adventures ? If you have found within either 
unit, a phase of life or knowledge which you believe would 
repay further exploration or study, explain fully. 


Pupil's Summary 
Jim Hawkins, an English boy of the eighteenth century, 
lived in an age when piracy flourished, and the sailing of 
ships represented the height of adventure, for in those 
days, it was the one means of travel to distant lands, and 


was attended by many dangers. 


By chance, Jim's father's inn, the Admiral Benbow, was | 


chosen by the old pirate as a hide-out, where he sought to 
elude his former companions who hoped to gain possession of 
a map, which was the key to buried treasure stored by the 
notorious Captain Flint. 

dim, again by chance, gained possession of the map, 
which he confided to the care of Dr. Livesey and Squire 


Trelawney. The two latter became leaders in a party formed 
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to garner the treasure, and thus became the target for the 
buccaneers, who had previous knowledge of the existence of 
the map. 


Jim was ever ready for adventure, and he experienced 


it in full, for the crew of the Hispaniola turned out to be 
a band of pirates. They were murderous ruffians, drunken 
and blasphemous, most of them ignorant and stupid, but all 
of them greedy. 


| 
| 
| 
| 
| 


Their leader, John Silver, on the contrary, was quick- 
witted and sociable. His superior intelligence enabled him 
to maintain the leadership, but he was treacherous and 
duped his followers whenever he saw a chance to further 
his own personal ends. He was the most cunning and un- 
trustworthy character, but always civil, agreeable, and 


composed. 


Among the other more important characters concerned 
in the adventure were: Jim himself, brave and venturesome, 
bit often foolhardy; Cap'n Billy Bones, ugly and domineer- 
ing; pleasant, shrewd Dr. Livesey; Squire Trelawney, im- 
pulsive, generous, and talkative; and Captain Smollett, a 
man of few words, but capable and commanding. 

The exciting adventures encountered by Jim began when 


the pirates attacked his father's inn. Jim here showed 


bravery and great curiosity, which, throughout the series 


of adventures seemed always to overcome his caution. He 
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showed shrewdness and quick wit when, without awakening 


| 

| 

suspicion, he managed to get word to his party of piracy 

| among the crew. His adventure with Ben Gunn turned out to 
be amusing and not dangerous. 

Obedience was not Jim's strongest quality, and this, 

combined with his venturesome spirit, led him into an ad- 
venture with the coracle. Here he showed great daring, 


and brought good fortune to his party, for he was able to 
anchorage, unknown to the pirates. At this time, he en- 


1 
(| 
| 
| 
| 
secure control of the Hispaniola and sail it to a secure 
countered and triumphed over Israel Hands, as he was more 
nimble than the elderly and wounded pirate. 
| Jim was in his most dangerous predicament when he 
| walked, unawares, into the pirates' stronghold. In this 
| case, Silver's duplicity was Jim's good luck, for Silver's | 
| attempts to keep in with both parties saved Jim's life. | 
This story is especially interesting because, among | 
| 
all the older men in the story, no one is more important 
and the far-away time and place add to the strangeness and 


the feeling of adventure, 


| 
| 
| 
than Jim Hawkins, a very young boy. The odd characters 
| 
| 
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Optional Activities | 
1. Construct a model of Treasure Island, using clay or 
a salt and flour mixture. Conform to the map and descrip-~. 


tion in the book. 


2 Make doll figures of the leading characters dressed 
in suitable costume. 


3e Construct a model of the Hispaniola, conforming as 
closely as possible to details given by Stevenson. You may 


work alone, or as one of a group. 


4. Construct a model of any type of sailing vessel | 
that interests you. Explain its points to the class. In- 
dividual or group work. | 

5. Explain the following terms to the class, using 
blackboard diagram; (1) bowsprit, (2) foremast, (3) main- | 
mast, (4) gaffs, (5) boom, (6) stays, (7) backstays, (8) 
shrouds, and (9) yards. See reference no. (3) below. 

6. Draw a diagram of a full-rigged ship, accompanied 
by a key showing the name and position of each sail. See | 
reference no. (3) below. 

7 Depict the main action of Treasure Island by means | 
of a series of cartoons. 

8. Make a portfolio of drawings or paintings showing | 
the chief types of sailboats, both ancient and modern. 


See reference no. (1) below. 
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9. Make a collection of ship pictures including 
present-day and old-time sailing vessels and steamships. 
Arrange in groups by type, or in order of date. On this 
project you may work by yourself or become s member of a 
group. 

10. Learn to tie a few sailors’ knots, explaining 
the sailor's use of each. For exhibition purposes, join 
&® group, each member to demonstrate a different knot. 

11. Learn one or more sailor chanteys to sing to the 
class. Individual or group work. See reference numbers 
(23) and (24) below. 

12. Make a dictionary of nautical terms found in 
Treasure Island. See reference numbers (3), (4) and (5) 
below. 

13. Collect stories of the great pirates of history. 
Prepare a "Book of Pirates” describing the characters and 
activities of famous pirates. 

14. Read Christopher Morley's interpretation of the 
"dead man's chest", and his idea as to the location of the 
Treasure Island. Explain why you agree or disagree with 
Mr. Morley. See reference no. (22) below. 

15. Memorize and recite to the class "A Ballad of 
John Silver" by John Masefield. See reference no. (25) 
below. 

16. Compose a ballad of "Treasure Island". Read it 


the class. 
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17. Prepare to read aloud to the class selected 


passages from Treasure Island that show how well Stevenson 


knew : (1) the countryside; (2) the sea, and (3) the weath- _ 


} 
| 
18. Give a brief chalk-talk, explaining to the class 


er, in all of its changing aspects. 


the difference between fore-and-aft and square-rigged 
vessels. Name and describe the chief sailing vessels using 
each type of rigging, and those that use both. See refer- | 
ence numbers (4), (5), and (7) below. 

19. Give a talk on "Some Famous Sailing Ships of the | 
Past". Illustrations will add to the interest of your 
talk. See reference numbers (7) and (8) below. 

20. Give a talk on the sailing of boats, explaining 
some of the things that can be learned from a book. See 
reference numbers (3) and (5) below. 

21. Give a talk on sailors’ customs and superstitions. 
See reference no. (4) below. 

22. Give an account of one or more of the most in- 
teresting incidents in the history of piracy. See refer- 
ence numbers (9) and (10) below. 

23. In Treasure Island, allusions were made to the 
following places: the dry Tortugas, the Spanish Main, 
Savannah, Trinidad, "Offe Caraccas", Madagascar, Malabar, 


Surinam, Portobello, Goa, and Corso Castle. Locate these 


places and explain their significance in the history of 
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piracy. 

24. Write an original story based on the idea of 
buried treasure, and having pirates among the characters. 
25. Give a talk about Robert Louis Stevenson. 

See reference numbers (26), (27), (28), (29), and (30). 
26. Write one or more acts of a play based on 
Treasure Island. 
27.6 Prepare to take a part in the play. 
28. Read one or more of the stories or historical 
accounts among the books listed below : 
(1) The Picture Book of Ships, by Gimmage and 
Craig. Helpful to those who are making 
portfolios or paintings. Twenty-four types 
of sailboats and sailing ships are pictured, 
pe 14-42, 
(2) Tramps and Liners, by T.W. Van Metre. 
See Section I, "Sailing Vessels"; Chapter Vi, 
"What Makes Them Go", p. 132-147. 
(3) The Ship Book, by Dukelow and Webster. 
Easy reading and much information. For the sails 
of a full-rigged ship, with diagram and key, see p. 212. 
See Chapter XVI for points on sailing a boat, p.258-262. 
See Chapter XVIII for a sailor's dictionary, p. 266-272. 
(4) The Book of the Sailing Ship, by Stenley 
Rogers. Read Chapter VI for information on 


Square-riggers and Fore-and~-afters, p. 64-75. Ship words 
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and sea words, Chapter VII, p.- 76-84. How things work on | 
a ship, Chapter VIII, p. 85-96. How a ship sails, Chapter 
IX, pe 97-107. The crew and officers, Chapter X, p. 108- | 
116. Sailors' customs and superstitions, Chapter XIII, 
pe 140-150. 
(5) Sea Scout Manual, published by Boy Scouts of | 
America. Information includes ships, seamanship, rigging, | 
ground tackle, piloting, navigation, ship routine, signals, | 


rules of the road, and nautical terms. Many good diagrams. 
(6) The Romance of the Ship, by E. Keble Chatterton. 
For the final development of the sailing ship, see Chapter 
VII. 
(7) The Romance of the Merchant Ship, by Ellison Hawks. 
Chapter IV tells of some famous sailing ships, p. 64-83. 
Chapter V describes types and rigs of sailing ships, p. 84- 


106. | 
(8) Pirate Ships Done in Models, by Peter Adams. 
Accounts of famous pirates, their ships, and the ships 

which they captured. Directions for making models of ships 

in wood or cork, with paper sails. 
(9) Barbary Rovers, by John Finnemore. | 


An account of the Barbary corsairs from 1492 to 1830. 


(10) Boy's Book of Pirates, by Henry Gilbert. | 
History of piracy and pirates from the time of Caesar. 


to the last well-known pirate, Benito de Soto, in the 
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early 19th century. 
(11) Back to Treasure Island, by Harold Augustus 
Callahan. The author believes that Stevenson intended to | 


write a sequel to Treasure Island. How does this tale 


compare in interest with the work by Stevenson? 


(12) Blackbeard, Buccaneer, by Ralph D. Paine. 


A story about Jack Cockrell, a young lad who lived in 

Charleston, when Blackbeard cruised the Spanish Main, two 

hundred years ago. | 
(13) Book of Pirates, by Howard Pyle. | 


Thrilling pirate stories and pictures. | 


(14) Story of Jack Ballister's Fortunes, by Howard Pyle. 
A boy, kidnapped and sent to the Virginia Plantations in ] 


1719, falls in with the pirate Blackbeard. 

(15) Stolen Treasure, by Howard Pyle. 

With the buccaneers; Tom Chist and the treasure box; 
the ghost of Captain Brand. 

(16) Pirate, by Sir Walter Scott. 

Remarkable incidents which took place in the 

wild islands of the Orkneys and Zetlmd. 

(17) Jean Lafitte, Gentleman Smuggler, by M.V. Charn- 


ley. Compare this account with the current moving picture, 


"The Buccaneer". 


(18) Buccaneers and Pirates of Our Coasts, by F. R. 
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(19) Red Rover, by J. F. Cooper 


Sea adventures at the time of the French and Indian wor 
(20) Mainsail Haul, by John Masefield. | 
Sailors' yarns of piracy and other sea stories. 
(21) 014 Brig's Cargo, by Henry A. Pulsford. 


About a New England boy, treasure hunters, and an old 


brig's cargo in the days of sailing vessels, eighty years 
ago. Adventure, mystery, and humor. 

(22) Hasta La Viste, by Christopher Morley. 

Read Chapter II, "Spanish Main", in which Mr. Morley 
gives his ideas as to the interpretation of "the dead man's 
chest” and the location of Treasure Island. p.16-25. 

(23) Sea Songs and Chanties, collected by W.B. Whall., 

Ninety-one songs and ballads with music. | 

(24) Ballads and Sea Songs of Newfoundland, collected | 
by Greenleaf and Mansfield. More than two hundred folk- 
songs from England, Ireland, and France, handed down by 
oral tradition. Many 17th md 18th century ballads with 
music. 

(25) Hidden Treasures in Literature, Book One, by | 
Cook, Norvell, end McCall. Read ‘"The Ballad of John Silver! 
by John Masefield, p.260. 

Books about Robert Louis Stevenson : 


(26) Life of Robert Louis Stevenson for Boys and Girls, | 
by J.M. Overton. | 
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(27) The Life of Robert Louis Stevenson, by Sir 


Graham Balfour. 


(28) The Penny Piper of Saranac, by Stephen Chalmers. | 
(29) A Day with Robert Louis Stevenson, by Maurice | 


Clare. 


(30) An Intimate Portrait of R.L.S., by Lloyd Osborne. 


Mastery Test A 
Place the number of each character before the quota- _ 
tion which describes or relates to him. A correctly marked 


example is shown below. 


Example : 


1. Captain Flint ( ) "A long, ill-looking, yellow-eyed | 


2. Dr. Livesey man of five-and-thirty". 
3. Squire Trelawney (1) "He was the bloodthirstiest 


buccaneer that sailed”. | 


1. Billy Bones ( ) "A grain of derision, a shadow | 
2e Dr. Livesey of treachery in his expression | 
3- Squire Trelawney as he craftily watched". | 
4, Black Dog ( ) "An 014, gray-haired, mahogany- 
5. Captain Flint faced sailor". | 
6. Pew ( ) "A pale, tallowy creature, | 
7. John Silver wanting two fingers of his left 

hand", | 
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8. Mr. Arrow 


9, Captain Smollett 


10. 
11. 


Ben Gunn 


Israel Hands 


"A tall, strong, heavy, nut- 
brown man, his tarry pigtail 
falling over the shoulder of 
his soiled blue coat". 

"With bright, black eyes, and 
pleasant manners”. 

"Gabbling odds and ends of pur- | 
poseless sea-talk”. 

"Clothed with tatters of old 


ship's canvas and 014 sea-cloth? 


"He had a bluff,rough and ready 


face, all roughened and redden- _ 
ed and lined". | 
"He was hunched....and wore a ~ 
huge o1d4 tattered sea-cloak | 
with a hood". | 
"He was very tall and strong, 
with a face as large as a ham". 
"A brown 014 sailor, with ear- 


rings in his ears and a squint! 


"A sharp-looking man who seemed 


angry with everything on board? 
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Mastery Test B 


Place the number of the character before the adjectives. 
which most outstandingly describe him. | 
Example : 
1. Israel Hands (1) treacherous 
( ) wise 
( ) hypoeritical 
1. Bill Bones ( ) humane 
2. Squire Trelawney ( ) quarrelsome | 
3. Dr. Livesey ( ) religious | 
4. Jim Hawkins ( ) talkative | 


) 
5. Ben Gunn ) commanding | 
) 


6. John Silver wise 


7. Captain Smollett ) bland 
harmless 
daring 
ferocious 


drunken 


resourceful 


agreeable 


) 
) 
) 
) 
) hot-headed 
) 
) 
) 


cunning 
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Mastery Test B ( ) slow-witted 


(Concluded) ( ) inquisitive 


( ) obedient 


Mastery Test C 
Place a check mark before the group of words which 
most correctly completes the statement. 
Example: 


Jim's father's inn was called the 


( )a. 
( )d. 


(-)c. 


Royal George 
Spy~Glass 
Admiral Benbow 


1. Jim's many successes were largely due to his 
( Ja. Courage. combined with good luck. 
( )b. Training in obedience. 
( )o. Remarkably brilliant mind. 
( )d. Physical strength and agility. 

2- Compared to the rest of the crew John Silver was 
( )a. About their equal in intelligence. 
( )b. Keener in mind but untrustworthy. 
( )e. Far more trustworthy. 
( )d. Slow-witted and unskilled, 

3e In appearance and manners Silver was 
( )a. Like the rest of the crew. 


( )b. More uncouth than the other seamen. 
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continued. 
( jes Decidedly superior to the crew. 
( )a@. Equal to Dr. Livesey. 
The pirate crew in general were 
( )a. Thrifty and careful. 
( )b.e Steady and sober. 
( )o. Shrewd and quick-witted. 
( )d. Drunken and stupid. 
The Hispaniola was a 
( )a. Schooner 
( )b. Frigate 
( )o. Brig 
( )d. Bark 


The speech and actions of the pirates showed them to be 


( )a. Well-trained seamen 
( )b. Educated men of adventurous spirit 
( )e. Men of fair intelligence and education 
( )d. Ignorant ruffians 
The pirates 
( )ea. Had a strict code of honor among themselves. 
( )be Were ever ready to double-cross each other for 
private gain. 
( )e. Were seeking adventure more than riches. 


( )d. Sought only their just portion of the treasure. 
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vealed 
( )a. The 
( )b. The 
( )e. The 
( )d. The 


8. The conflict between Dr. Livesey and Bill Bones re- 


doctor's disposition to take offence 
doctor as the stronger character 
doctor's fear of the captain 


captain's hatred of the doctor 


9. Terror was felt at the mere mention of the name of 
( Jas Captain England 

)b. Bill Bones 

jo. Captain Flint 


-_~_ “~~ <<“ 


jd. Blackbeard 
10. To 
( Jae Climb to the crosstrees 


"man the capstan bars” meant to 


( )be Sound for depth of water 

( )e. Turn the steering wheel 

( }d. Turn the windlass to bring up the anchor cable 
11. The Hispaniola sailed out of 

( )a.s Plymouth 

( )b. Bristol 

( )e. Liverpool 

( )d. London 
12. "Fetch aft the rum, Darby" was 

( )a. The last sentence spoken by the pirate, Flint 

( }b. Ben Gunn's customary greeting 

( )e. The refrain of an ancient drinking song 


( )ad. A common phrase heard from Silver's parrot 
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13. In ancient times, convicted pirates were punished in 
England by 

( )a. Confinement in dungeons 

( )b. Hanging 

( )e. Whipping in public 

( )d. Torture on the rack 
14, Among the minor conflicts in Treasure Island was the 
ill feeling which developed between 

( )as Jim Hawkins and Captain Smollett 

( )b. Squire Trelawney and Dr. Livesey 

( Jo. Dr. Livesey and Captain Smollett 

( )d. Captain Smollett and Squire Trelawney 
15. Dissatisfaction with arrangements on board the Hispan- 
iola was first voiced by 

( ja. Dr. Livesey 

( )b. Jim Hawkins 

( )w. John Silver 

( )d. Captain Smollett 
16. Unmistakable evidence of mutiny aboard the Hispaniola 
was first discovered by 

( )as Tom Redruth 

( )b. Jim Hawkins 

( )o. Captain Smollett 

( )d. Dr. Livesey 
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17.Tipping Silver the "Black Spot" signified that 


( )a. Silver must hand over his share of the treasure 


( )o. Silver must give up the leadership 
( )e. Silver would be murdered 


( )d. Silver was to be left behind 


18. As a guide to the treasure cache, the oil-skin packet 


turned out to be 
( ja. Perfectly correct 
( )b. Absolutely unreliable 


( )e. Partly correct 


( )d. Useful only to pirates with knowledge of the code 


19. At the close of the adventure 
( )a. Silver was given a portion of the treasure 
advised to depart 
( )b. Silver stole all the treasure and departed 
( )e. Silver disappeared with a small part of the 


treasure 


and 


( )d. Silver reached England, but was hanged for piracy 


20. The survivors of the mutinous crew were finally 
( )a. Marooned on Treasure Island 
( )b. Transported to England for trial 
( )e. Hanged from the yard-arm 
( )d. Transported to Trinidad 


Mastery Test D 


Repeat Vocabulary Pretest which includes nant} al words and 


types of boats mentioned in Treasure Island. 


1/ See Pe 55-61 
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CHAPTER IV 
UNIT III: A WOMAN'S PAITH AND DEVOTION 


Statement of Unit III 
A young woman, rudely uprooted from her natural sure 


roundings, her closest ties broken, experiences a life of 


hardship, pain, and disappointment, but through patient | 
endurance, devotion, and faith, at length arrives at spirit- 
ual happiness, and achieves a nobility of character not 


possible to a life of merely pleasurable experience. 


Delimitation of Unit III 


Historical background.-- 1/ 
1. America in the Middle 18th Century 


ae Settled portions 
The French had settled near the St. Lawrence 
River, in Acadia, later called Nova Scotia, and in Louisiana, 
with scattered posts along the Great Lakes, Ohio, and Missis- 
Sippi Rivers. They were struggling to maintain their | 
grasp on the continent against the continued inroads of the | 
English, whose colonies extended southward along the Atlan- 
tic, from Nova Seotia through Georgia. The Spaniards 


1/7 More detailed and complé@te knowledge is provided for 
under optional activities. 
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still dominated in the far west. Stretching from the 
Rockies to the Appalachians was a vast wilderness inhabited 
by scattered Indian tribes and wandering herds of buffaloes, 
and other wild animals. 
b. Primitive conditions of travel and communication 
Travel was still difficult. Except for a few 
rough roads maintained between colonies, there were no 
highways. Mail deliveries between the scattered settle- 
ments, by coach or post-rider, were infrequent and un- 
certain. Boats, by river or sea, still served as the chief 
means of long-distance travel. 
2. The French peasants in colonial America 
The French peasants in Acadia were a simple, in- 
dustrious, and home-loving people, neither desirous of war 
nor suspicious of treachery. Although they desired to re- 
main loyal to France, the French government did little for 
them in return, and they became mere pawns in the struggle 


between England and France. 


3. Friction between British and French in Acadia 
The French and British settlers in Acadia had never 
dwelt harmoniously together. Indian attacks on the British 
were incited by the French. In revenge, attacks on French 
villages were made by the English. When Acadia became the 


British province of Nova Scotia, many French refused to 


take the oath of allegiance to Great Britain. 
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British authorities finally decided to end friction 
by removing the Acadians from the province, scattering them 
throughout the English colonies. The deportation actually 
took place in August, 1755. 

4, The Acadians in exile 

a. A few settled in the various English ports of 
landing. 

be. A large company formed s new settlement in Lou- 
isiana. 

ce. A number returned to Acadia in 1767. 

ad. Many spent their lives in searching for lost 
families and friends. 

Narrative.-~- 

With his beautiful daughter,Hvangeline, Benedict Belle- 
fontaine, an Acadian farmer, dwelt in contentment and pros- 
perity near the village of Grand Pre. Evangeline grew up 
happily and at length was betrothed to the Acadian youth, 
Gabriel La Jeunesse. 

Soon after the betrothal the men of Grand Pre were sun- 
moned to the village church by the British authorities, 
whose ships were lying in the harbor. Thus were the simple 
Acadians tricked into imprisonment where resistance was 
made impossible. 

Within the church, the British commander announced to 


the stunned Acadians that they were prisoners of the English | 


king,to whom their lands, dwellings, and cattle were now 
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forfeited; that they themselves were to be transported to | 


other lands. | 

At the time of embarcation, through an added cruelty 
of chance, many families were separated, friends were 
forever parted. Some, thus separated, were never again 
united; others spent years searching for loved ones. Among 
these latter were Evangeline and Gabriel. 

After many years of wandering, Evangeline joined other 
French exiles to journey down the Mississippi River to 
Louisiane, where they sought kinsmen and friends. As the 
party rested on the shore of an island, Gabriel passed them, 
unknowingly and unseen. At Basil's comfortable home, 
Evangeline grieved to find Gabriel gone, but in patience 
determined to follow him. 

Evangeline traveled through Spanish towns to the 
Ozarks, often hearing of Gabriel. At a Jesuit mission, she 
remained a year, awaiting Gabriel's return, then patiently 
traveled northward to Michigan. There she found Gabriel's 
lodge deserted and in ruins. As the years glided on, 
Evangeline went to distant and widely separated places. 


She was seen in missions, camps, on battle-fields, in se~ 


cluded towns, and in great cities. 
Evangeline at length returned to the friendly city of 


the Quakers, there giving her love and devotion to others 


as a Sister of Mercy. When a pestilence fell on the city, 
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Evangeline, working among the poor and in the hospitals, 
on a Sabbath morning came upon the dying Gabriel. After a 
moment of recognition, and expression of mutual affection, 
Gabriel died. In submission, Evangeline bowed to God's 
will, and thanked Him for His mercy. 

Appreciation of character.-- 

The course of Evangeline's life, and its eventually 
peaceful conelusion, were largely determined by the traits 
of character to which she gave the strongest expression 
through action: 

1. Evangeline's extreme loyalty and devotion to Gabri- 
el caused her to refuse suitable offers of marriage, and to 
endure extreme hardship and continued disappointment. 

2. Evangeline's undimmed faith impelled her to search 
throughout a lifetime. 

3. Evangeline's love did not become narrow and em- 
bittered, but gradually extended to include all human 
sufferers. 

4, The merciful acts which Evangeline performed grad- 
ually healed her own wounded spirit, and at length created 
a character of rare nobility. 

Development of understanding and sympathy.== 

1. Much of the suffering in this world is needless 
and directly caused by "man's inhumanity to man". 

2. Steady faith can carry a person through great dif- 
ficulties which may arise in his progress through life. 
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Vocabulary mastery.-~ 
(See words listed in vocabulary pretest.) 


Incidental Learning=products 
1. Increased power of expression through 
a. Oral and written interpretations of various 
phases of the poem. 
b. Attempts to write original poetry in rhythm or 
vein of Evangeline 
c. Acting a part in a dramatization 
ds Dancing a French folk-dance 
e, Singing or playing French folk-songs 
f. Reproduction of Indian legends 
2 Knowledge of Indian lore 
3e Increased enjoyment of poetry 
a. Finding that poetry may be used to tell an 
interesting story of some length 
be. Recognizing beautiful pictures painted by the 
poet. 
ce Enjoying sounds and rhythms in words and lines 
d. Increased desire to read more poetry 
4. Literary appreciation 
ae Recognizing and understanding figures of speech 
b. Understanding of Biblical allusions 
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Unit Assignment III 


Unit Assignment III-1.-- 
1. Vocabulary pretest: 


Place the number of each word in the parenthesis 


pefore its correct definition. 


Example: 


1. eerie 


Section A 

1. Dryad 

2. nepenthe 
3. Carthusian 
4. patriarch 
5. vigil 

6. Druid 

7. mendicant 
8. anchorite 


9. precipitate 


10.vibrant 


( ) An eagle's nest 
(1) 


Inspiring awe or fear 


A religious sect which settled in 
Pennsylvania 

Sudden; abrupt 

A magic potion giving forgetfulness 
of pain or sorrow 

A wood nymph 

A burning candle 

Resonant; sonorous 


A member of a very austere religious 
order 


Father and founder of a family or 
tribe 


One who practices beggary 
A priest of the ancient Celts 


Wekeful attention; religious devotion 


One who seeks seclusion in a soli- 
tary place 
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Section B 


1. 
Ze 
Se 
4, 
56 
6. 
Te 
8. 
9. 


oracular 
fantastic 
ambrosial 
primeval 
celestial 
cumbrous 
plaintive 
oblivious 


taciturn 


10.pendulous 
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Section C 


1. 
Ze 
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4. 
5 
6-6 
7. 
8. 
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10.disconsolate 


dissonant 
sonorous 
luminous 
congealed 
irascible 


supernal 


foreboding 


turbulent 


incessant 


ee a 
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Particularly delicious or fragrant 
Heavenly; divine 

Waving or fluttering in the breeze 
Forecasting the future 

Forgetful; unmindful 

Continuous; never ending 
Belonging to the first ages 
Hanging loosely 

Expressing sadness or melancholy 
Burdensome; unwieldy 

Grotesque; extravagantly fanciful 
Habitually silent 

Detestable; hateful 

Sorrowful; hopeless 

Harsh sounding; full of discords 
Unceasing; uninterrupted 

Loud or full in sound 

Hideous; horrid to look upon 
Seething; violently agitated 
Shining; bright 

Predicting evil 


Hot=-tempered; easily angered 


Of a higher plane or region; heaven- 


ly 
Changed from fluid to solid state 
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Section D 


| 1. demoniac ( ) A teacher of children 
2. abnegation ( ) A murmuring, buzzing, whistling 
| sound 
3. susurrus ( ) Quietness; stillness 
4. incantation ( ) Possessed by evil spirits 
5. myriad ( ) Behaviour; carriage 
6. flagon ( ) A sign; an emblem 
7. mutation ( ) A spell or charm, spoken or sung 
8. pedagogue ( ) Self-denial 
9. mandate ( ) A great number; innumerable 


) 
10.demeanor ( ) A particular kind of jug 
( ) Change or variation 


( ) An authoritative command; decree 


dence 


| Section E 
1. refluent ( ) Wild; raving; mad 
2. presaged ( ) Unintelligible; not able to speak 
3. benignant ( ) Dark or gloomy 
4. inclement ( ) Drooping; losing strength 
5. credulous ( ) Ebbing; flowing back 
6. assiduous ( ) Skillful; clever; apt 
7. reverberant ( ) Foretold 
8. languishing ( ) Constant in attention 
9. tenebrous ( ) Echoing; resounding 
10.inarticulate ( ) Kindly; gracious 
| ( ) Inclined to believe on slight evi- 
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( ) Severe; harsh 
Section F 
1. contention ( ) The pledge of the marriage vow | 
2. embrasure ( ) Wave motion; ripples | 
3. imprecation ( ) A pre-historic animal 
4, mien ( ) Repentance; sorrow for sin 
5. tocsin ( ) Conduct; propriety 
6. contrition ( ) Struggle; competition 
7. dirge ( ) A series of columns at regular 
intervals 
8. mammoth ( ) Bearing; appearance; manner | 
9. colonnade ( ) Inside enlargement made by a dormer | 
window 
10.undulation ( ) Curse; threat 


( 
( 


) 
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Funeral song 
An alarm bell or signal 


2. Introductory discussion i/ 


&- Questions 

How many of you were ever accidentally separated from 
your parents or friends when in a strange place? What 
means did you use to find your parents, or how did they 
find you? If you were to start today with some friends on a 
u/ Pupil questions and contributions are encouraged during 

is presentation. Maps showing locations of early 

settlements are conveniently placed. 
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journey, and unluckily became lost, what would you do in 
order to find your friends? If, on a trip, your parents 


and you accidentally boarded different boats whose destina- 


tions were unknown to you, what means of locating and com-~ 


municating with your parents could you use? What means of 

finding lost friends and relatives could be used by American 
colonists two hundred years ago? What occurrence in colon- | 
ial times did actually separate members of families from 


each other, and friends from friends, so that many of them | 


never found their loved ones again? Why would such an oc- 


currence be most unlikely, if not impossible today? 
b. Historical background i/ 


Just a few years before the Pilgrims came to America, 
there settled on the picturesque, tide-swept peninsula of 
Nova Scotia a band of hardy peasants from the northern part 
of France. They called their new home Acadia, after the 
Indian word which means Land of Plenty, for the deep forests 
of pine and hemlock provided meat and fur in abundance, and 
the vast stretches of dikeland meadows yielded rich crops 
of flax and hay. 

To this same peninsula, early in the eighteenth century 
came Scotch settlers from Great Britain. Fearful lest the 
French gain too strong a foothold in this Western Paradise, 
the English had settled in Halifax directly across the pen- 
insula from the French fort at Port Royal. Between these | 
two strongholds lay the little French village of Grand-Pré, 
destined to become a historic landmark in the great war 
that followed. Its inhabitants were peace-loving, gentle 
folk, tending their fields and their flocks while these two 
great nations secretly plotted against each other. 

During the French and Indian War-so called, you remem- 
ber, because the French and Indians fought together against 
the English= Acadia became the scene of frequent raids and 
massacres. In revenge for the Indian massacres of English 


y, Cook, Norvell, and McCall, Hidden Treasures in Literature, 
ook Two. Harcourt, Brace and Company. N.Y. 1955. pell’—Sla. 
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colonists, which the English said had been incited by the 
French, Acadia was pillaged in 1696, its dikes were des- 
troyed, its houses and barns burned to the ground, and all 
the horses and cattle killed. A great many of the inhab- 
itants were imprisoned. It was small wonder, then, that 
the Acadians learned to hate the British and remained loyal 
to the French. 

At the end of the French and Indian War, won by the 
English, Acadia became a province of Great Britain. Nova 
Scotia, it was called henceforth, meaning New Scotland, and 
Acadia was erased from the map. The French inhabitants of 
the peninsula were forced to swear an oath of allegiance to 
England. It was not easy for the Acadians to renounce 
their fatherland. Some of them refused and escaped to the 
forest where they made friends with the Indians and induced 
them to attack English settlements. The English officers 
stationed at Halifax grew tired of the continual friction 
between the Acadians and the English government, and, fin- 
ally branding them as traitors and outlaws, made secret 
plans for their exile. Only in this way, argued the offi- 
cers, could they end their stubborn French loyalty. Only |. 
by scattering them over the American colonies could their 
proud resistance be broken. 

Consequently, on August 15, 1755, a small fleet of 
ships sailed into the harbor of Grand-Pré and dropped an- 
chor. It was just at harvest time; the barns were sweet 
with new-mown hay and the orchards were heavy with apples. 
No hint of the hostile mission of the ships was let fall 
by the British, for fear the outraged Acadians would burn 
and destroy their dikes. All the men of the village were 
summoned to the Church of St. Charles to hear the King's 
orders for their deportation. Their lands and their crops 
and their cattle were confiscated by the Crown, and they 
were permitted to take with them only their personal be- 
longings. The next morning, one thousand Acadian peasants; 
men, women, and children-were hurried into the ships in the 
harbor. In the excitement, children were separated from 
their parents, and husbands and wives accidentally boarded 
different boats, bound for different destinations-- Boston, 
New York, Connecticut, and South Carolina. Some of the 
families thus separated were never again united. Others 
spent years searching for their loved ones. Some of the 
Acadians escaped into the forests; some were lost at sea, 
as they sought to swim ashore. Some died of disease be- 
fore they reached port. A few settled down quietly in 
the communities into which they were dropped. Some tried 
to find their wey back to their homeland on foot. A large 
body of them made their way to Louisiana, far beyond the 
boundaries of English rule, end started a new French 
settlement. In 1767, a group of Acadians met in Boston 
and journeyed back to Nova Scotia,where they became English 
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hundred and sixty-six years after the exile of their an- 
cestors, a group of American descendants went on a pil- 
grimage to Grand Pré and made arrangements for the erection | 
of a memorial hall on the site of the 014 church, in which, 
behind locked doors, their forefathers had listened to the 
terrible edict of banishment. So ends one of the most 
pathetic chapters in American history, a chapter made fam- 
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ous by Longfellow's "Evangeline". 


c. How Evangeline came to be written 1/ 


One day in the early 1840's, Nathaniel Hawthorne, 
a struggling young author who had not yet written "The 
Scarlet Letter", which was to make him famous, invited a 
friend to call with him at the Craigie House, the home of 
Henry Wadsworth Longfellow, professor of literature at 
Harvard. His friend, the rector of St. Matthew's Protest- 
ant Episcopal Church, told them a story he had but recently 
heard from Nova Scotia about a popular maiden less than 
twenty years o1d who had been separated from her lover on 
the morning of the Acadian deportation back in 1755, and 
had spent the greater part of her life trying to find him. 
When they were both o1d, she came upon him dying in an 
alms-house in Philadelphia. It was a true story which had 
been handed down from father to son. Longfellow was moved 
by it, and when the Rev. Mr. Horace Connolly said, "I've 
been trying to get my friend here to use the plot for a 
story", he turned to Hawthorne and said, "If you don’t want 
it for a story, I would like to use it for a poem". 
Hawthorne agreed to let Longfellow use the idea. Later in 
his Journal, Longfellow wrote: 

November 28, 1845: Set about "Gabriel", my idyll in 
hexameters in earnest. I do not mean to let a day go by 
without adding something to it. 

December 7. I know not what name to give it-- not my 
new baby, but my new poem. Shall it be Gabrielle, Celes- 
tine, or Evangeline? | 


Evangeline it turned out to be, and it was published 
October 2, 1847....It has been read and enjoyed by each 
generation of school children ever since. 


Assignment III-2.-- 


Readings, questions, and exercises. 
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to the murmuring branches in the wind ? Did it seem to | 
you that these trees might be whispering a story to each | 
other ? Have you listened to the sounds made by ocean | 
waves on a rocky shore ? What were your feelings as you 
listened to the moaning of the ocean ? If we should visit 
Grand Pre today, what would we see that the Acadian peas- 


ants also looked upon, two centuries ago ? 


As you listen to the reading of the poem, try to think 
of it as being sung to you by the sad voices of the ocean | 
and ‘emesthaa | 

(Prelude is read by teacher or prepared pupils.) 1/ 


| 


Imagine that we are going to visit Grand Pre. As we | 
enter the harbor, time turns back two hundred years. Let 
us observe keenly, in order not to miss any of the interest 
ing sights and sounds, as we walk about the little village. 
Read Section I, Part the First. 
As you enter the harbor of Grand Pré, observe the 
variety of the surrounding scene. Describe to the class 


what you see, mentioning : | 


Mount Blomidon ™he Basin of Minas 
Gaspereau River Fields and orchards 
Dikes Meadow and forest lands 


As you approach the village, what do you notice about — 


1/7 Reading of the selection “Evangeline” will be done orally 


in the classroom by the teacher and prepared pupils. This | 


is a departure from the treatment of the literary selections 
on which Units I, II, and IV, are based. | 
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the appearance of the houses? How do they differ from any | 
you have seen before ? It is sunset as you pass through the. 


village. street. What are the villagers doing ? Describe 


the procession of villagers whom you see returning from the > 
village church on Sunday. How does Evangeline look as she 


walks home from church ? You are invited to spend a day on 


the farm of Benedict Bellefontaine. What do you see and do 
while there ? As you watch the village children at play, 
what amusements do you notice that are different from yours? | 


What games do they play that you also enjoy ? 


Assignment III-3.-- | 
Read Section II, Part the First 


Pretend that you are an Acadian boy or girl in the 
ancient village of Grand Pre: | 
What are you doing about the farm, or in the home, near 
the close of a late summer's day ? What diversions do you 
observe the older men enjoying during the summer evenings ? 


What more serious matters sometimes claim their attention? 


Quote differing opinions of the farmers, as to the importance 


of these matters. 


Read Section III, Part the First 

If you were an Acadian boy or girl, why would you be | 
fond of Rene LeBlanc? What harrowing experiences had he 
passed through ? Tell Rene LeBlanc's story of the pearl 
necklace. Explain why you agree or disagree with him in 
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regard to the triumph of justice. What do you think of 


Acadian custom of making legal record of the bride's dower 
at the time of betrothal ? Why did the evening guests de- 
part at nine o'clock ? | 

Assignment ITI-4.-- 

Read Section IV, Part the First 

Pretend that you are an Acadian youth or maiden and 
tell how you spent the morning at the betrothal celebration. 
How do you think the women felt as the soldiers marched in | 
to the church with loud drums, and the doors closed ? 
Give your account of what happened in the church, pretend- 
ing that you are one of the following characters: (1) The 
commander of the King's soldiers, (2) Basil, the pieexiana ta. 


(3) Father Felician. How do you know that the men were 


deeply affected by Father Felician's rebuke ? What do you | 
believe were the feelings of the Acadians as they sang the | 
Ave Maria ? (Class may listen to the phonograph record of 
the Bach~-Gounod or Schubert “Ave Maria".) If you had been 
Evangeline, how would you have felt as you waited outside 
in the churchyard? Can you imagine how the thoughts and 
feelings of the Acadian peasants changed during the course 
of that day ? Recall in your own experience a day that 
started out with great joy and expectation; then suddenly 
ended in unexpected sadness. What did Evangeline think of 
that comforted her at this time ? 
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Assignment ITI-5.-- 
Read Section V, Part the First. 


What most impressed you as the Acadians marched forth 
from the church? How did Evangeline feel when she saw 


Benedict's changed countenance? What did she do? Can you 


explain the change that had taken place in Benedict? 


| 

| 
Imagine that you are an Acadian peasant; man, woman, or 
child; describe the scene of embarcation, telling what 
happened to you at the time. If you had been walking along 
the shore, or in the village streets, what would you have 
seen? As an Acadian settler, describe your feelings as you | 
gaze upon your burning home and village. What reason have | 
you to think that Father Felician was deeply moved at the | 


plight of his people? Why did the funeral by the sea seem 


a fitting service for Benedict? Why was it unusually sad? 
Thus far, what evidences of unusual strength of character 
has Evangeline shown? 

Assignment ITI~6.-- 

Read Sections I and II, Part the Second. 


How have the Acadians fared in the many years since 
the burning of Grand Pre? How has Evangeline spent her 
time, and in what places? What were the reports of Gabriel? 


In what ways would it have been better for Evangeline if 


she had listened to the advice of her friends? 
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Why was she cheered by Father Felician's advice ? In what 
ways do you think that Evangeline has shown courage ? 
Imagine that you are an Acadian floating down the Ohio _ 


and Mississippi. What strange and beautiful scenes,- birds, 


animals, and trees,- do you look upon ? Why does the 
boatman blow a blast on his bugle in the night ? How do 
the Acadians amuse themselves as they float downstream ? 
What do you think Gabriel's thoughts are, as he rows north- 
ward on his hunting expedition ? Why does Evangeline have 
reason to feel especially happy at this time ? 


Assignment III-7.-- 
Read Section III, Part the Second. 


Which home do you think more comfortable and beautiful, 
the house of Basil in Louisiana, or that of Benedict in 


Acadia? How do the Louisiana home surroundings differ from 
those of Acadia ? What do you imagine are the feelings of 
Basil as he unexpectedly meets so many of his former friends 
What do you think the reunited Acadians talk of at the 


evening meal ? Judging from Basil's speech, what changes, 


if any, have taken place in his character or opinion ? In 


what way does the evening party resemble a former  celebra- 
tion of the Acadians ? What are Evangeline's feelings as 

she gazes on the scene ? Explain why she leaves the gather- 
ing. As Evangeline once more renews her search, who assists 


her, and what have they to guide them ? 
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Assignment III-8.-- 
Read Section IV, Part the Second. 


Try to imagine what the southwest was like two centur- 


ies ago. Pretend that you are a coureur-de-bois, and give 
an account of your travels, the country and the life that 


you see, as you go from Louisiana to the Ozarks. Why do 


you think that Evangeline has reason to feel encouraged ? 
Why does she feel great compassion for the Shawnee woman ? 
Repeat the tale of Mowis, or of Lilinau. What were 
Evangeline's feelings after hearing these tales ? Imagine 


that you are approaching the Jesuit Mission. Describe the 


rural chapel, and the service going on. How do you like 
the welcome and the fare you are offered ? Why was Evange- | 
line reasonable in deciding to Yemain at the mission ? 

What were the superstitions of the maidens in regard to 


husking the red ears? What other superstitions of the 


Acadians do you recall ? How long did Evangeline stay at 


the mission ? What must have been some of the dangers and 


hardships of Evangeline's journey to the Michigan forests ? 


As the years glided on, in what remote places was Evangeline 


seen ? 
Assignment III-9.-- 
Read Section V, Part the Second. 
Why did Evangeline finally return to the City of the 


Quakers ? As Evangeline's girlish beauty faded, what inner > 
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beauties of character strengthened ? When Evangeline, at 
last grown 01d, looked back upon her past life, what ap- 
pearance did it assume? What now was her one wish and 
thought in life? In what ways did she try to do good? 
Why were plagues greatly feared in ancient times? Explain 
why the people believed that they had been warned by signs. 
Why did Evangeline go daily to the alms-house? What pleas- 


ant sounds came to the ear of Evangeline before she entered 


the sick chamber? As Evangeline gazed upon Gabriel, what 


form did his features seem to assume? What scenes re- 
turned to the mind of Gabriel? For what did Evangeline 
thank God after Gabriel had died? Explain whether you 
think that justice finally triumphed in Evangeline's life. 
Could you, in her place, have been truly thankful? In 
what situation do the lovers lie buried? Where,and by 
whom, is their story still told? 

Assignment III-10.-- 

How has your enjoyment of Evangeline differed from 
your pleasure in the animal stories and pirate adventure? 
Would you have preferred Evangeline's story in prose or did 
the poetry add to its pleasing effect? Would you like all 


stories to be told in poetry? (Try to imagine the stories 


of Coaly Bay, Moti Guj, or Treasure Island as they would be | 


if expressed in poetry.). 
Of the three units which we have studied, which seemed 
to you the most alive and real? Which, the most fanciful 
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or dreamlike? Can you think of any reasons for this effect? 


Pupil's Summary 


In a little town in Acedia, two centuries ago, lived a | 
French maiden, Evangeline, beautiful and well loved by all | 
the village. Her father was a hard-working farmer. Gabriel, 
the son of the village blacksmith, was engaged to Byanged ines 

The betrothal of Evangeline and Gabriel was legally | 
arranged, then celebrated in the village by feasting, sing~ | 
ing, and dancing. On the day of the eélebration, British 
soldiers summoned all the men of Grand Pré to the church. 
There, having no weapons to resist, the farmers were impris- 
oned for four days, then were marched to the shore, where 
they were put on ships which were to carry them to distant 
unknown ports. Their wives and children were also put on 
the ships, but many families and friends were separated. 

The soldiers burned Grand Pré to the ground, and this 
sight so shocked Evangeline's father that he died. 

Evangeline was put on a different boat from Gabriel. 


For many years she sought him without success. She travel- 


ed with other Acadians down the Ohio, and the Mississippi | 
to Louisiana, where she found Basil, Gabriel's father, set- 


tled in a very comfortable home. | 
| 
But Gabriel had gone from there, so Evangeline followed 


his trail westward to an Indian mission, then northward to 
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Michigan. She could not find him, but she often heard of 
him. After years of wandering, Evangeline went about doing 
good in missions, on battlefields, in small towns, and in 


big cities. When she grew old, she became a Sister of 
Mercy and went to Philadelphia, where she worked among the 


poor. 
As she was nursing the sick during a pestilence, she 

one day found Gabriel, just as he was about to die. The | 

lovers knew each other, and as Gabriel died in her arms, 


Evangeline thanked God for His mercy. 


This story emphasizes the great suffering and anguish 
of one person. But we remember as we read it, that hundreds» 
of innocent and worthy people suffered by the acts of need- 
less cruelty and the indifferent attitude of a few men in 
authority. 

The poem tells a story of unusual loyalty and faith, 
and shows a character developing in strength and beauty. | 


Evangeline gave to her fellow men what had been denied her, 


great sympathy, mercy and love. 
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Optional Activities 
1. Construct a small model of an Acadian house. 
2. Dress one or more dolls to represent characters in the 
poem. (Very effective clothespin dolls have been made.) 
3. Prepare an illustrated map on which you have traced the 
wanderings of Evangeline. 
4. Illustrate by drawing, painting, or pictures cut from 
magazines, an Evangeline booklet. Under each illustration 
print a suitable quotation. 
5. Sing or play to the class, "The Citizens of Chartres", 
"The Chimes of Dunkirk", or any other old French folksong. 
See reference numbers (19) and (20) below. 
6. Take part in folk-dancing to an o1d French folk-song. 
7. Memorize ten or more lines to repeat to the class. Tell 
the class why you chose then. 
8. The poem takes place between 1755 and 1793. List the im= 
portant events in United States history occurring within 
this period. See reference numbers (9) and (10) below. 
9. Model in clay, or with salt and flour, a relief map of 
the Acadian region. 
10. Prepare to read to the class ten or more lines contain- 
ing thoughts of special interest or beauty. Explain your 
reason for choosing them. 
11. Prepare to read aloud ten or more lines which please you 


because of their musical sound. 
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12. Relate an Indian legend to the class. See reference 


numbers (3), (4), (5), and (6) below. 

13. Select a suitable subject and write a few lines of 
poetry, imitating the rhythm used in Evangeline. (It may | 
help you to read the explanation of hexameter in The Land 


of Evangeline by Jay Earle Thomson. See p-. 244-245 ,) 
14. The poem contains a number of Biblical allusions. Ex-= 
plain to the class three or more of those listed below : 

1. Jacob and the angel Line 153 

2. Hagar and Ishmael Line 381 

3. Elijah ascending into heaven " 486 

4, Moses on Mt. Sinai = .b07 

5. Jacob's Ladder ® 821 

6. Daniel at the feast " 1044 

7. The prodigal son " 1063 

8. The first passover Lines 1355-56 


15, Read the descriptions of the leading characters, noting | 


the most effective words and phrases. Using those that | 


apply to one character, write a prose description to be read 


to the class. 


16. Prepare to give a talk, or write a composition, on one | 
of the following topics : 
ae Life and Customs of the Early French Settlers in 


America. See reference numbers (1) and (8) below. 


b. Travel and Transportation in Colonial Times. Ref. (1) 
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ec. The Great Tides in the Bay of Fundy. Ref. No. (1). 


ad. The Acadian Dikes. Reference No. (1). | 


17. Prepare a written dramatization of one of the following 
incidents: 
a. The scene in the church 
b. The embarkation | 


ec. Arrival and welcome at Basil's house 


d. Evangeline and the Shawnee woman 
e. Evangeline in the hospital 
18. Act a part in a dramatization 
19, Read to the class the entire proclamation of the King 
as it was read by Colonel Yinslow to the Acadians in the 
church. See reference No. (1) below. | 
20. Read one or more chapters or books listed below : 
(1) The Land of Evangeline, by Jay Earle Thomson. | 
This book contains much helpful material. Among the | 
subjects discussed are: the tides of the Bay of Fundy, p.53- 
60; life among the early Acadians, p.72-82; Evangeline's | 


birthplace, p. 83-91; the deportation of the Acadians, p. 
101-112; the Orders of the King, p.- 107; Winslow's diary, 
p» 109-110; the Acadians scattered slong American shores, 
pe1l13-120; the story of Evangeline as it was told to 
Longfellow, p.134-136; the life of Longfellow, p. 139-144, 

(2) Longfellow's Country, by Helen Archibald Clarke. 
See Chapter II, "The Shadow of Blomidon." 
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For Indian legends: 


(3) Wigwam Stories, by M.C. Judd. 
(4) Canadian Wonder Tales, by A.E. Logie. 


(5) Myths of the Red Children, by G. L. Wilson. 
(6) Taytay's Tales, by E.W. DeHuff. 
Historical background: 
(7) Home Life in Colonial Days, by Alice Morse Earle. | 
For travel and transportation see Chapter XIV, p.325-363. 
(8) The French in the Heart of America, by John Finley. | 
See Chapter IX, p. 174-195, "In the Trails of the Coureurs 
de Bois". 


(9) The Story of Our Nation, by Barker, Webb, and Doda. 
See "How the Colonists Lived in the North", p. 103-120; | 


"Travel", p.128-130; "How the Colonists Lived in the South", 
p.121-132. | 
(10) Our United States, by Woodburn,Moran, and Hill. 


Read Chapter VII, "The Struggle for the Continent". 
Other poems by Longfellow that tell stories: 
(11) Hiawatha 
(12) Courtship of Miles Standish 
(13) The Bell of Atri 
(14) The Birds of Killingworth 


Narrative poems by other poets :; 


(15) Sohrab and Rustum, by Matthew Arnold. 


(16) Snowbound, by John G. Whittier. 
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(17) Enoch Arden, by Alfred Tennyson. 
(18) The Lady of the Lake, by Walter Scott. 
Folk dances :; | 
(19) Folk Dances from 01d Home Lands, by Elizabeth | 
Burchenal.e. See "Bonjour, Belle Rosine”, p.22 and "Sur le 
Pont d'Avignon", p.20. | 
(20) The Folk Dance Book, by C. Ward Crampton. | 
See "The Chimes of Dunkirk", p. l. | 
| 
Mastery Test A 
From the list of words on the left, select those that 
correctly complete the sentences. <A correctly completed 
sentence is shown below. 
Example: 
( ) meadow The village of Grand Pré lay 
(1) valley in a (1), on the shores of the 
(2) Gaspereau Basin of Minas, near the mouth of 
( ) St. Lawrence the (2) River. 
i 
( )wheat Vast (1) stretching east- 
( )tides 
( )fences ward gave the village its name. By | 
( )meadows | 
( )forests hard labor, the farmers had built (2) . 
( )fiex | 
( )cattle to shut out the (3). West end south 
( )dikes 
( )mountains were fields of (4). 
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bricks The houses of the Acadians 
dormer 
shingled resembled those built by their an- 


Normandy cestors in (1). They were strongly 
oak built of (2), with (3) roofs, and 


thatched 
casement (4) windows. 


bears When September came, (1) had 


nuts stored an extra supply of (2); 
honey 

squirrels Indian hunters asserted that the 
bees 


fur of the (3) was thick. 


marshes At twilight home came the (1); 


herds foremost was Evangeline's (2), 
sheep 

hillside proud of her white coat. The flock 
forests 

leather returned from their favorite pas- 


bells ture by the (3). They were follow- 
he: ed by the (4), urging forward the 
men stragglers. With the rising moon, 
pony 

heifer the wains returned from the (5), 


laden with (6); on the shoulders 


of the horses were saddles of (7), 
brilliantly colored and adorned 
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cattle 


harvests 
dwellings 
chancel 


swallow 

Letiche 
necklace 
Benedict 

Rene LeBlanc 
Father Felician 


New Orleans 
Ohio 
Gaspereau 
Wabash 
Mississippi 
Louisiana 
Rene LeBlanc 


ON ee ee ee en ee [xo 
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Father Felician 


The commander, holding aloft 
the royal (1), spoke to the men 
from the (2). He said that all 
their (3), (4), and (5) were to be 
forfeited to the Crown. 


Of all the men gathered in 
the church, (1) was most violent 


in his anger. 


Evangeline, alone at home 
during the night, was comforted by 
remembering the tale of the (1), 
she had heard told by (2). 


The Acadian farmers (1) as 


they marched from the church. 


The Acadians rowed down the 
(1) and (2) Rivers. They were 
seeking friends and relatives in 
(3). Evangeline traveled with them 
under the guidance of (4). 
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)nightingales 
)pekicans 
)humming=-birds 
pigeons 
Jorange~trees 
)honeysuckle 
)roses 
)nut-trees 
)magnolia 
)vines 
)daisies 
)mosses 
)lotus 
)daffodils 
)violets 
)water-lilies 


e 


)Spanish 
)warrior 
)Comanches 
)Mowis 
)Loup-garou 
)Lilinau 

) Shawnee 
)Letiche 
)Canadian 
)Iroquois 


[fs 
~w 
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Jindifference 
Jagitation 
)rough 
)smooth 

) dark 
jillumined 
)peace 


23 


As they floated down the river. 
the Acadians saw flocks of (1), 
groves of (2), and cypresses with 
trailing (3). Among the beautiful 
flowers which they saw were (4), 


(5), (6), and (7). Among the 


blossoms flitted (8). 


A (1) woman crept into camp 
one evening. She told of her (2) 
husband, murdered by the (3). She — 
repeated the tale of (4) and of (5), 
filling Evangeline with strange 


feelings of terror. 


Evangeline, when very old, 
looked back upon her past life with 
a feeling of (1). The path she 
head traveled appeared (2) in the 
distance. The world seemed to be 


(3). 
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( )misfortune 
( )devotion 

( )adventures 


( )sociability 
( )honesty 

( )faith 

( )industry 

( )loyalty 

( )patience 

( )pride 


little 
some 


— ee 


( )severe 
( )outrageous 
( )reasonable 


In the poem, the chief enm- 
phasis is placed on Evangeline's 


(1). 


Evangeline's outstanding 


qualities were : (1), (2), and (3). 


Persons accidentally separated 


in this country today would usually 
have (1) difficulty in locating 


each other. 


The treatment of the Acadians 
by the British, if reenacted today, 
would be regarded by civilized 


nations as (1). 


The world's standards relating 
| 


to humane conduct have (1) since 


Evangeline's time. 
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Mastery Test B 
Indicate the word or phrase which most correctly com- 
pletes the statement, by placing a checkmark within the 
parentheses before it. A correctly completed statement 
is shown below. 
Example ; 
The Acadians were very 
( )a. cowardly 
(-)b. religious 
( )e. war-like 
( )ad. revengeful 
{ )e. disloyal 


The chief reason for the deportation of the Acadians 
by the British authorities was 

( )a. To secure their land for British colonists 

( )b. To carry out peace terms made at the close of 
the French and Indian War. 

( Je. To end the continued friction between the 


Acadians and the English government. 


( )d. To secure revenge for an Indian raid incited by 


the French against the English colonists. 


( )e. Because the English at Halifax were in constant 


danger from the French. 
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Long distance travel in Evangeline's day was ac- 


complished by 


( 
( 
( 
( 
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Ja. Steamboat 


}b. Horse~back 


je. Stage-coach 


jd. Sailing vessel 


jee Foot travel 


The intense 


was shown by 


( 
( 
( 
( 
( 


ja. Their 
)b. Their 
je. Their 
jd. Their 


religious feeling of the French peasants 


response to the summons to the church. 
conduct during the service in the church. 
orderly march from the church. 


affection for Father Felician. 


Je. The Biblical allusions in the poem. 


When the men entered the church, their families 


( 
( 
( 
( 
( 


jae Remained in their homes. 


Jb. Gathered at Evangeline's home. 


Je. Waited in the church-yard. 


)d. Followed the men into the church. 


Je. Were taken at once to the ships. 


When the commander's words ceased, the Acadians 
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ja. Fought madly against the soldiers. 
)b. Rushed to the doorway. 


( 

( 

( je. Bowed silently in submission. 

( jd. Gathered in groups for consultation. 
( 


je. Sought the advice of Father Felician. 


Appearing from the chancel, Father Felician 

( )ae Harshly reproved his flock. 

( )b. Urged the Acadians against the soldiers. 

( )c. Was unable to command the situation. 

( )d. Led the Acadians in a prayer of contrition. 


( )e.e Was struck down by a soldier. 


At the time of embarcation families were separated 
( )ae Because of the cruelty of the commander. 

( )b. By order of the king. 

( Je. Because of haste and confusion. 

( )d. In revenge for Indian raids in the past. 


( )e. Through the malice of the British soldiers. 


Basil, in Louisiana, appeared to be 

( )a. Dissatisfied with the Louisiana government. 

( )be I11 and unhappy. 

( )c. Anxious to return to Acadia. 

{ )d. More tolerant of King George and the English. 


( )e. Happy, well, and prosperous. 
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The sufferings of the Acadians were | 


( Ja. In large measure due to the hardships of travel 


in the 18th century. 


( )b. A just punishment for their refusal to take the 


oath of allegiance to the British crown. 
( )e. Unnecessary, and due to indifference on the part 


of the British and French governments. 


( )d. Necessary to end disputes between the French and 
British in Nova Scotia. | 

( )e. Largely fictitious, but emphasized by the poet 
in order to make an impressive story. 
lo. 

The nobility of Evangeline's character was developed 


and strengthened in greatest measure through 


( )a. Pleasurable experiences. 

( )b. Loyalty to Gabriel. 

( )e. The counsel of Father Felician. 

( )d. The mereiful acts which she continually per- 
formed. 


( Je. Her ability to endure hardships. 


The poem,"Evangeline", teaches that great strength of 


character results from 
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11. Continued 
( )a. Reading worth-while books. 
( )b. Leading a life of ease and pleasure. 
( )e. Cultivating friendship with people of importance. 
( )d. Persistence in trying to overcome difficulties. 
( )e.s Following the advice of learned people. 


Mastery Test C 


Repeat Vocabulary Pretest, pages 102-105. 
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CHAPTER V 
UNIT IV: THE SPIRIT OF CHRISTMAS 


Statement of Unit IV 
Christmas is a time for everyone, young, old, rich 
or poor, to feel thankful and happy. It is a time to ex- 
press happiness by sharing love, friendliness, mirth, and 
good cheer with one's fellows; a time to foster and increas 


the spirit of good-will which is symbolized by the anni- | 


versary of the birth of the Christ Child. 


Delimitation of the Unit 

Narrative.-~ 

On ChristMas Eve, the miserly old Scrooge, unloving 
and unloved, is visited by the ghost of his dead business 
partner who discloses that he is suffering a frightful pun- 
ishment for his hard, uncharitable, earthly life. He 
warns Scrooge of the coming of three Spirits. These appear 
as foretold, and force Scrooge to view himself and his ac- 
tions as they seem to outsiders. Events of his past, his 
present, and his future pass before the eyes of Scrooge, 
He recoils from this truthful representation of himself, | 


now for the first time seeing his uncharitable spirit in | 


its real significance. As he views these scenes of humble | 
happiness, contrasting scenes of sadness and finally his “ 
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miserable end, Scrooge realizes the futility end meanness | 
of his own wretched existence. The last Spirit disappears, 


and Scrooge awakens happily on Christmas morning, with 


abounding good will toward everyone. 

He immediately sets about doing all in his power to 
make amends for his uncharitable past, and discovers that 
he has at last found wisdom and true satisfaction in life. 

Knowledge of London of the last century.-- i/ 

London, during the middle of the nineteenth century, 
was quite unlike a large city of today. Streets were not 
well lighted, although gas was beginning to be used for 


illumination. At night, link boys ran about proffering | 


their services as guides. Travel was largely by coach, and 


within the city, people hired cabs to take them about, or 


went afoot. 
Henses and office buildings were not warmed by central | 


{ 


heating units, as is common today, but by coal fires in 
stoves and fireplaces. Candles were still a common means 
of illumination. 

At Christmas time, shops presented a gay and festive 


appearance, as they do today, and the same good-natured 


crowds jostled through the streets and stores. Many people 
after buying their Christmas dinner, took it in a basket 
to the baker's where it was cooked, then carried it home. 


The celebration of Christmas included special church 
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services, carol singing in the streets, and feasting and 
jollity within the homes. 

Knowledge relating to Christmas.-- 1/ 

The celebration of Christmas, beginning as a religious 


observance among the early Christians, has, down the cen- 


turies, and through the many Christian nations of the world 


taken on great color and variety. Whatever the mode of ex- 


pression, its impelling spirit remains always the same; the 


spirit of "Peace on earth, good-will toward men”. 

Evaluation of character.-~ 

People clearly show their true character by 

(1) The manner in which they meet little every-day 
hardships. 

(2) Their acceptance of life's great sorrows and 
tragedies. 

(3) Appreciation of small blessings. 

Discrimination of values.-- 

(1) Happiness is not dependent on great riches. 


(2) Working only for money is futile. 


(3) Wisdom and satisfaction arise from fellowship with | 


people in other walks of life. 
Personal wisdom.-- 
Many of us would be surprised if we could know other 
people's opinion of us. 


1/7 Provision is made for further exploration of this topic 


‘under Optiorial Activities. 


a 
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List of Incidental Learning-products 


1. Increased power of expression through 


a. Oral and written interpretations of the "Spirit of 


Christmas". 
b. Acting a part in a dramatization 
Ce O1d English country dancing 
(1) Singing or playing the music 
(2) Interpreting the dance forms 
d. Singing ancient and unfamiliar Christmas Carols 
es Playing unfamiliar o1d games 
2. Knowledge relating to Christmas 1/ 
ae Origin, history and traditions 
b.- Customs in England and other lands 
ec. Old games, dances, and carols 
3. Increased literary appreciation 
ae The peculiar charm of a Dickens story 
be. Dickens’ humor 


ce. Dickens' remarkable power of description 


Unit Assignment IV 


Assignment IV-1.-- 
1. Vocabulary pretest 


1/Learning beyond the requirements of the unit 
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1. Vocabulary pretest 


Place in the parentheses before its correct def- 


inition the number of each word. A correct example is 


shown below. 


l. 


Example: 


savor 


Section A 


1. 


Le 


Se 


4, 
5. 
6. 
7. 
8. 
9. 


reclamation 


supplication 


vestige 


fervor 
transition 
avarice 
ecstacy 
adversary 


intervention 


10.predicament 


11.demeanor 


12.compulsion 


(1) Taste and odor; flavor 


( ) Intense feeling; ardor 


)A strange or unaccountable fact or 
event 


)Process of rescuing from wildness or 
waste 


)Interference affecting the interests 
of others 


)Subjection to force 

)Behavior; deportment 

)Humble petition; prayer 
)Tameness; gentleness, mildness 
)Trace of something lost or gone 
)Intense feeling; ardor 

)Foe; antagonist 

)Entrancing joy 

)Excessive desire of gain 


)Passage from one state of being to 
another 


)An unpleasant or bad situation or 
position 
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Section B 
1. credulity 


2-e phenomenon 
3. heresy 
4, affability 


5. veneration 


6. credentials 
7. forbearance 
8. benevolence 
9. agility 

10. agitation 


11. aspiration 


12. adamant 


Section C 
1. capacious 
2e execrable 
3- abject 
4. latent 


5. infamous 


6. palpable 


~— 


)Act of exercising patience; self-: 
restraint 


)Disposition to do good; kindness 
)A mineral of impenetrable hardness 
)State of being disturbed; commotion 


)Desire for what is elevated or spirit- 
ual 


JAct of being formally introduced 
)State of being nimble; liveliness 
)Testimonials vouching for a person 
)Respect; reverent feeling 
)Sociability;readiness for conversation 


)Opinion contrary to the established 
creed 


)Disposition to believe on slight evi- 
dence 


)Act of estimating 


)A strange or unaccountable fact or 
event 


)Of very bad report; notoriously evil 
)Miraculous beyond natural laws 
)Detestable; bad; wretched 


)Sunk to a low condition; mean; 
groveling 


JNot visible; present without showing 
itself 


JUnbelieving; skeptical 
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Section C (Continued) 


7. morose 


8. 
96 


congenial 


incredulous 


10.supernatural 


1l.ubiquitous 


Section D 


1. 
Le 
Be 
4. 
De 
6. 
7. 
8. 
9. 


10. 


opaque 
preposterous 
recumbent 
despondent 
irresistible 
prodigious 
comprehensive 
apprehensive 
unconstrained 


facetious 


Section E 


1. 
Le 


36 
4, 


recede 
diminish 


fluctuate 
remonstrate 


( 


)Sympathetic; agreeable; naturally 
adapted 


)Sullen; ill-humored 

)Capable of being touched or felt 
)Diligent in attention 

)Making a loud outcry; noisy 
)Being everywhere at once 


)Large; spacious; roomy 


)Enormous; marvelous; astonishing 
)Leaning; reclining; lying 

)Dark; not transparent 

)Natural; not repressed 

)Fearful of what may happen 
)Dejected; depressed; discouraged 
)Full of sorrow; piteous 
)Prominent; conspicuous 

)Absurd; utterly foolish 


)Extensive; including much 


)That cannot be successfully opposed 


)Sportive; witty; funny 


)To grow hard, stiff, or thick 


)To change in outward shape or form 


)To bind a person into the service of 


another 
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Section E (Continued) 


5. corroborate 
6. engross 
7. pinion 
8. subside 
9. elicit 
10.apprentice 
11.congeal 


2. Introductory 

What are the 

see or hear the word 
Christmas trees, toys, presents, parties, going to church, | 


Santa Claus, Christmas Carols, the teacher may list them 


on the board.) 


to you today. 


many meanings for people? What meaning did the very first | 
Christmas have? 


story of the very first Christmas written down ? 


( 
( 
( 
( 


( 


er a ed 


discussion: 
things that you think of when you 


"Christmas" ? (As children suggest 


You have been telling what Christmas means 


Do you think that Christmas always held so 


When did it occur? Where do we find the 
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To move back or away 


To make smaller; reduce 


To become quiet 

To move irregularly, especially up 
and down 

To take the whole of; absorb 

To confirm; make more certain 


To restrain by binding the arms to 
the body | 


To overthrow or defeat 


To protest or urge reasons against 
something 


To draw out; bring to light 
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Among the earliest stories written about the first 
Christmas, the most famous one is the account written by 
St. Luke, who is thought to have been a physi¢ian who lived — 
and traveled in countries near the Eastern Mediterranean | 
during the first century after Christ was born. He tells 
the story in the second chapter of his book, which is the 
third book in the New Testament. | 


This is Luke's story of the first Christmas: (Teacher 
reads aloud Luke 2:1-20.) | 

Another early writer, St. Matthew, lived in Galilee 
near the Eastern Mediterranean and wrote an account at | 
about the same time, His version of the story is also in 
the New Testament, in the second chapter of his book, and 
tells us another interesting event in connection with the | 
first Christmas. (Teacher reads aloud Matthew 2:1-12.) 

After listening to Luke's and Matthew's accounts, what 
kind of celebrations do you think the earliest Christmases 


were ? 


Through its celebration by Christian peoples for 


nearly two thousand years, Christmas has added many and 


varied meanings to the early religious observances of the | 


a 
| 
| 


first Christians. People in various countries have develop- 
ed their own peculiar manner of celebration. Some of these 
customs remain peculiar to individual nations; others have | 


been carried throughout the world. Perhaps later, some 
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TI 
of you will enjoy explaining to the class just when and | 
where the ideas originated which we always associate with 


our own Christmas. 


Many stories have been written about Christmas. One 


of the most famous ones was written by an English writer, 


Charles Dickens, nearly one hundred years ago. People all 
over the world still love this story which Dickens called 
"A Christmas Carol". 

Assignment IV-2.-- 

Reading and questions 


Read Stave One of the Christmas Carol, then consider 


the questions. 

At what point are you first able to discover the real 
purpose of this story ? Mention the great contrasts which 
you note in the appearance, condition, and actions of the 
characters as they appear. Describe scenes which impress 


you because they are pictured in sharp contrast. What 


facts are you able to discover about Scrooge's clerk ? 
What characteristics of Scrooge's do you like or | 
admire ? Which of his qualities do you dislike ? What do | 
you think of his purpose in life ? Do you consider that 
his character is weak or is it strong ? What outstanding 
qualities does Scrooge show in (1) his treatment of the 
clerk; (2) the conversation with his nephew; (3) the in- 


cident of the carol singer; and (4) his treatment of the 
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gentlemen seeking money for the poor ? Describe Scrooge's 
living quarters and furnishings ? What do you consider 
the most interesting object in his room ? 

What events occur in this stave which you cannot ex- 
plain ? What struck you as most peculiar in the appearance 
of Marley's ghost ? Why did Scrooge try to crack jokes 
with the ghost ? Why did the ghost continually lament ? 
Why was the spirit condemned to wander through the world 
after death ? The ghost said that Marley's real business 
on earth was what ? What reason did he give for the com- 
ing visit of the three spirits ? After reading this Stave 
can you tell what conception of Christmas was held by (1) 
Serooge? (2) The visiting gentlemen? (3) Serooge's nephew? 
(4) Scrooge's clerk? 

Assignment IV-3.-- 

Reading and Questions 


Read Stave Two, and then consider the questions. 


Why was Scrooge perplexed when he awoke ? If you were 


to create a Ghost of Christmas Past, in what details would © 


you make your Spirit like or unlike the one created by 
Dickens? What was the significance of each part of the 
Spirit's dress and appearance? Can you think of a reason 
why the figure of the ghost should keep changing in dis- 
tinctness ? 


At what point did Scrooge first show unmistakable 


evidences of genuine feeling? In what ways did the scenes 
of Scrooge's boyhood differ from those in which you are 


growing up? Compare our school in as many details as 


possible with the one which the boy Scrooge attended. 

How do you think Fezziwig's treatment of his appren- 
tices compared with Scrooge's treatment of his clerk on 
Christmas Eve? Which do you consider more interesting, a | 
modern party, or the kind given by the Fezziwigs, as you 
consider the (1) surroundings, (2) people invited, (3) 
music, (4) dances, and (5) refreshments? 


What caused Scrooge to wish he could speak again with 


the boy carol singer? At what point did he wish he could 


have a few words with his clerk? Did you ever wish for a 


second chance at talking to a person, so that you might 
seem a little kinder or more courteous? Tell the class | 
about it. What incident caused Scrooge to beg the Spirit 
to cease torturing him, and to conduct him home? 

Which scenes in this Stave did you enjoy the most? 
Which did you think the funniest? Which, the most pathetic? 
Assignment IV-4.-- 

Readings and questions. 


Read Stave Three. 


Can you explain the significance of the decorations 


and throne in Scrooge's transformed room? By his appear- 
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ance the Ghost of Christmas Present suggested what char= 


acteristics? What change do you discern in Scrooge through 


his manner of speaking to the ghost ? 

Compare the appearance of the London shops with those 
you now see at Christmas time. What custom, not practiced 
by us, seems to be usual among these people? What effect 
had the spirit on those whom he met? 

What pleasant things do you notice about the Cratchit 
family? Do they show any characteristics which you dis- 
like? Are there any conditions in the family which you 


wish were changed? Which of their actions do you admire 


most? Does anything suggest that Tiny Tim was a thought- 
ful child? What did you‘’think of the Christmas dinner ? 

What is your opinion of the way the family spent the time 
after dinner? What brought a dark shadow over the party? 


How did the Cratchits show charity in this connection? | 


What do you think was the true secret of this family's 


pleasing quality? 


What other sights were viewed by Scrooge and the Spirit 


on the streets, and in distant places? What quality of 
Secrooge's nephew did you find most attractive? In what 
ways did the nephew's conversation about Scrooge indicate 
the nephew's own character? What effect had the after- 
dinner party on Scrooge? How many of the games are played 


nowadays? Can you find out how the others were played ? 
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How did Scrooge show his great interest? Which of the in- 
ecidents seemed very funny ? 

What other scenes were visited that night? Can you 
explain the meaning of the appearance of the two frightful 
children? 

Assignment IV-5.-- 

Reading and questions 

Read Stave Four. 

What strong reasons would Scrooge have for fearing the 
third phantom? In what ways were the dress, manner, and 


actions of this figure appropriate? 


Why was the careless attitude of the group of business © 


men surprising to Scrooge? What were Scrooge's thoughts, 

on hearing the two business men speak? How did Scrooge 

hope to get a clue to the conversation? What clue was given 
Sserooge, which he did not comprehend? 

Describe the wretched part of the town and the den in 
which Scrooge now found himself. Can you account for the 
boldness with which the three villainous characters ac- 
knowledged and displayed their plunder? How was Scrooge 
affected as he viewed this scene? Do you think Scrooge 
thoroughly realized the import of this incident? 

Why did Scrooge find the figure on the bed so fearful 
and distressing? What sort of satisfaction was allowed 
Serooge in his search for someone who felt emotion at this 


death? 


n 


Why did the Ghost lead Scrooge back to the Cratchits' 
house? How was the character of this family again reflect- | 


ed in their actions? 


appropriate? What thoughts do you believe must have come 
to Scrooge as he gazed on his own grave~stone? What action 


and speech of Scrooge's showed that he was now a thoroughly | 


transformed character? 


Assignment IV-6.-- 


| 
| 
In what ways were the surroundings of Scrooge's grave 
Readings and questions 


Read Stave Five. 
What did Scrooge mean by saying, "I will live in the 


Serooge that he might dispel some of the shadows of the | 
future? Contrast the manner, speech, and actions of the 


Serooge of Christmas Eve with the Scrooge of Christmas 


morning. Do you think Scrooge was acting a part on Christ- 


Past, the Present, and the Future"? What assurance had : 
mas morning, or was he sincere? How many things did 
Serooge find to praise? 

What proved that the change in Scrooge was apparent to 
everyone? What do you think that Scrooge whispered to the 
portly gentleman? Why did Scrooge pass his nephew's door 
a dozen times before knocking? If you had been Scrooge's 
nephew, what sort of greeting would you have given to 


Serooge? Was Scrooge's enjoyment of the party 


y 
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feigned or sincere? | 
How did Scrooge's treatment of the Cratchits reveal 
a transformed nature? Amid all the happiness thereafter 


created by Scrooge, what was his most celebrated achieve- 
ment? 

Assignment IV-7.-- 

Questions for discussion 

What things in life do you think Dickens valued most 
highly? On what did he set the least value? Why do you 
think he wrote this story? In what ways do you consider | 
the title appropriate? What new ideas has this story given 
you? Which of your 01d ideas and beliefs were impressed | 


more strongly upon you as you read? 


Which scene in the story did you think the most charm 
ing? Among the many characters, which are outstanding in 
your mind? For what characteristics do you remember each 
of these? What evidence have you that Dickens was fond 
of making jokes? 

Trace the gradual change in Scrooge from the beginning 


of Stave One to the end of the story. Recount briefly 


Scrooge's reaction to each event that produced a change in > 
him. In how many places are you able to find Scrooge's | 


own words, quoted by the spirit, in reply to a question? 


How does your opinion of Scrooge at the beginning of the } 
story compare with Scrooge's opinion of himself? What is 
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your opinion of Scrooge at the end? Do you think that 
Scrooge changed his own opinion of himself? 

What does this story teach about the nature of hard- 
hearted people? Which is easier, to see other people's 
faults, or our own? Is it probable or improbable that 
your friends have a different opinion of you than you 
yourself have? Can you think of any ways to help each of 
us to see our own faults? 

How did Dickens, through the experiences of Scrooge, 


show us that he understood human nature? 


Do you think that the Christmas spirit is appropriate 


at other seasons of the year? Have you ever known anyone 
who seemed to carry this spirit throughout the year? 
Explain clearly your own idea of the Spirit of Christmas. 

Assignment IV-8.-- 

Of the four literature units which we have studied, 
the action of which two occurred at about the same time? 
Should you say that these two selections were alike, or 
strongly unlike in spirit ? Would any of the characters 
from one sélection be congenial with characters from the 
other? Do you think that the author's purpose had much 
to do with this? What were the differing purposes of the 
authors of these two adventure tales? How well did each 
author succeed in doing what he set out to do? 


Do animals deserve more or less of our sympathy than 
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human beings? Explain. 


Which of the four units contained portraits or sketches 


| 
| 
of unusually fine characters ? Explain fully. | 
Which selections pictured people whose lives were | 
finally controlled by strength or wisdom which they develop~ 
acters largely controlled by chance and outward happenings? | 
Which do you consider the truer representation of life: 
(1) a story showing a life controlled by outward events and 


circumstances, or (2) the story of a life developed and 


ed within themselves? In which selections were the char- 

| play an important part in life, or should one be more em= 
phasized than the other? Which way of depicting life makes 
the more amusing or exciting story? Which type of story 


gave you the greater satisfaction? 


Pupil's Summary 
Some people are wretched and unhappy without even sus- 


pecting it. This was the case with old Scrooge, who was 


Scrooge is visited by ghosts who conduct him about. 

| 

A spirit shows him first the kind of boy and young man he | 
once wase A second spirit lets him see the happiness and 


controlled by inward thoughts and beliefs? Do both element 
sadness of people whom he now lives among. The third lets 


selfish and hard, when everyone was celebrating Christmas 
with kindness and charity. 


him see how little people will care when he dies. 4 
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| After these experiences, Scrooge becomes a good friend | 
| to everyone, and although some people laugh at the change 
in him, he does not mind one bit. | 
In this story, Scrooge sees his entire life. He is 
stirred by the scenes of his youth from which he has grown 


away, and by the world of happiness and suffering which 


lies outside of his shell~encrusted present existence. But 


Scrooge awakens to his extreme danger. From indifference, 
Serooge passes to pity and concern, then to fear and humil-_ 
ity. 

The wretchedness of Scrooge at the beginning of the 
story is apparent to everyone but himself. At the end, he 
has gained the friendship and esteem of others. Moreover, 


he has become truly wise, for he realizes why he has become 


a truly happy man. 


| 
it is when he sees his own miserable and unwept ending that 
| 
| 
| 


Optional Activities 
1. Observe the activities of people in and out of 
school, noting any which you believe exemplify the spirit | 


| 

| 

| 

| 

of Christmas. Report to the class. | 
2 Perform at least one act in honor of the spirit 

| 

of Christmas. Report privately to the teacher, | 


| 

| 

| 

| 

3-e Suggest a class project or activity to be performed 
in honor of the spirit of Christmas. 
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4. Dress doll-figures in suitable costumes to represent 
the chief characters in the "Christmas Carol", 

5. Present the main action of the story through a 
series of cartoons. 

6. Prepare an illustrated book of characters and 
scenes from the "Christmas Carol” or one other listed read- 
ing. Appropriate quotations should accompany the illustra- 
tions. 

7. Explain to the class how a few of the games men- 
tioned in the "Christmas Carol" or other listed readings 
were played. Prepare to direct the class in playing one 
game. 

8. Join a small group and prepare to perform before 
the class one or more of the old English country dances. 

If necessary, consult with teacher about directions and 
practice. See reference numbers (29) and (30) below. 

9. Prepare to sing to the class a Christmas carol not 
usually sung in school. Individual or group work. See 
reference lo.(28) below. 

10. Select one foreign nation and prepare an interest~ 
ing account of its manner of Christmas celebration. Decem- 
ber back numbers of the Junior Red Cross Magazine are 
helpful. Also see reference numbers (20)-(25) below. 

11. Prepare a talk, or write a paper explaining how, 
when, and where, each part of our modern Christmas celebra- 


tion came into being, See reference numbers (20)-(25)below. 
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12. Prepare a talk or write a paper describing an 


English Christmas of ancient times. See reference No. (17) 


13. Give a talk on London as it was in Dickens' time. 


See reference numbers (31)-(34). 


14. Write a modern Christmas Carol of your own. Pre- 


pare to read it to the class. 

15. Write a dramatization of one scene from the 
Christmas Carol. 

16. Join @ group to read the various written drama- 
tizations, select the best scenes, and combine them in 
proper order to form a play. 

17. Join a group to select a cast for the play. Try 
out and choose actors for parts. 

18. Act a part in the dramatization. 

19. Look up the life of Charles Dickens. Tell the 
class a few of the interesting events of Dickens' boyhood 
and later life. Explain what his chief interests were. 
See reference numbers (34)-(39). 

20. Read any story or novel by Dickens. 

21. Relate to the class any interesting story, in- 
cident, or bit of Christmas lore from one of the readings 
listed below. 

22. Read one or more of the following books, essays, 
stories, or poems which you may get from the public lib- 


rary: 
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(1) The Cricket on the Hearth, by Charles Dickens. 
Another famous Christmas story by the author of "The 


Christmas Carol”. 


(2) "Christmas Eve at Mr. Wardle's", from The Pickwick 


Papers, by Charles Dickens. Chapter XXVIII. 


(3) Holly Tree and Other Christmas Stories, by Charles 


Dickens. 


(4) From the Sketch Book, by Washington Irving, read 
"Christmas", "The Stage Coach", "Christmas Eve", "Christ- 
mas Day", and "The Christmas Dinner". These sketches may 


also be found in a volume called Christmas at Bracebridge 


Hall. 
(5) Christmas: A Book of Stories 01d and New, by 


Alice Dalgliesh. A variety of good Christmas stories by 


noted authors. 


(6) Christmas an Legend and Story, by E.S.Smith and 


A.I.Hazeltine. Poems, legends, stories of the Christ 
child or of the true Christmas spirit. 

(7) Christmas in Storyland, by Maud Van Buren and 
Katharine I. Bemis. New stories by modern authors. 

(8) Christ Legends, by Selma Lagerlof. 
Eleven stories translated from the Swedish. 

(9) Christmas Nightingale, by Eric P. Kelly. 
Three lovely Christmas stories, with setting in Poland. 


(10) The First Christmas Tree, by Henry Van Dyke. 
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A story of St. Boniface and the introduction of Christian- 
ity into Germany. 

(11) Story of the Other Wise Man, by Henry Van Dyke. 
A fourth wise man found his King in deeds of lovingkind- 
ness. 

(12) Book of Christmas Stories for Children, by 
Maude 0. Walters. Thirty-six old and new stories. 

(13) Bird's Christmas Carol, by Kate Douglas Wiggin. 
How Carol Bird made a merry Christmas for the Ruggleses. 

(14) In the Endless Sands, by E. Scott and K. Scott. 
A boys fascinating adventure, lost in the Sahara. | 

(15) Tono Antonio, by Ruth Sawyer. 

The story of a Spanish boy. 


(16) Ben Hur, by Lew Wallace. 


Read Book One for a vivid description of the first Christ- | 
MAS 
(17) Master Skylark, by John Bennett. 
Read Chapter 28, which gives a description of Christmas in 
the court of Queen Elizabeth. 
(18) Little Women, by Louisa May Alcott. 
Read Chapter 2, "A Merry Christmas", for one way of show- 


ing the Christmas spirit. | 


(19) On the Inexhaustibility of the Subject of Christ- 


mas, by Leigh Hunt. A jolly appreciation of Christmas by 


& man who knew Dickens. 
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(20) Welcome Christmas, by Eleanor Graham. 
Traditions, stories, carols, games, and riddles. | 
Emphasis on the 014 English traditions. 
(21) Children's Book of Christmas, by J.C. Dier. | 
Carols, poems, and descriptions of Christmas cus- | 
tibms in many lands. | 
(22) Christmas, by Robert Haven Schauffler. 
Varied selections grouped under: Origin; 
Celebration; Significance and Spirit; Stories; 01d Carols 
_and Exercises. 


(23) Yule Tide in Many Lands, by M.P.Pringle and C.A. 


Urann.e Tells of Christmas in ancient times, and of Christ- 


mas customs in England, Germany, Scandinavia, Russia, France, 
Italy, and America. 
(24) Christmas Holiday Book, by Alice Daglish and | 
Ernest Rhys. Poems, stories, legends, carols, folk tales, 
and games. 
(25) Christmas Candles, by Elsie Hobart Carter. 
Plays depicting Christmas in various times and countries. 
(26) Carols 014 and Carols New, collected by Charles 
L. Hutchins. A large and varied collection. | 


| 
|| 
} 


(27) Christmas Carols, by Lucy E. Broadwood. | 


i} 


An attractive book containing the words and music of twenty- 


eight old English carols. 


1] 

| 

| 
| 
| 
| 
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(28) Christmas Carols from Many Countries, by Coleman 
and Jorgensen. Over eighty folk-carols of various coun- | 
tries ranging in origin from the twelfth to the nineteenth | 
centuries. Some are in the original foreign languages. 


(29) The Country Dance Book, by Cecil J. Sharp. | 
This book, published in parts, contains figures and steps 


of many old English Country Dances. | 
"Pop Goes the Weasel", Part One, p.53~-54. 
"Jenny Pluck Pears", Part Two, p.49. 
"Putney Ferry", Part Two, p.52. | 
"Newcastle", Part Two, p. 58. 
"Gathering Peascods", Part Two, p.62. 
"Up Tails All", Part Three, p.52-53. | 
"The Health; or the Merry Wassail”, Part Four, 


p66. 
"Rose is White and Rose is Red", Part Six, p.52. 


(30) Country Dance Tunes, by Cecil J. Sharp. 


This work contains the music for the dances listed above. 


It is divided into sets. 
"Pop Goes the Weasel", Set One, p.10. 
"Jenny Pluck Pears", Set Three, p.l. 
"Putney Ferry", Set Three, pe 2. 
"Newcastle", Set Three, p.5. 


"Gathering Peascods",Set Three, p.6. 


"Up Tails All", Set Five, p.3. 


= 
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ail 
"The Health or the Merry Wassail", Set Six, p.16 
"Rose is White and Rose if Red", Set Ten, pl. 


The four books listed below tell of London in the 
time of Dickens. 


(31) Days of Dickens, by A.L.Hayward. 


(32) The London of Dickens, by Walter Dexter. 


(33) The London of Charles Dickens, by E. B. Chancel- 
lor. | 

(34) The Real Dickens-Land, by H.S.Ward and C.W.B. 
Ward. This book also gives interesting facts about 
Dickens' life. 

Interesting books that tell about Dickens' life: 


(35) The Life of Charles Dickens, Vol. I, by John 


Foster. 


(36) Dickens' Own Story, by Sir W.R. Nicoll. 
(37) The Childhood and Youth of Dickens, by Robert 


Langton. | 


(38) A Child's Journey with Dickens, by Kate Douglas 


(39) Story-Lives of Master Writers, by Charles 
Harlow Raymond. See "Charles Dickens", p.151-171. | 
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tion which refers to the character. 
| 


1. 


10. 
Lks 
12. 


13. 
14, 


Mastery Test A 


Place the number of the character before the quota- | 


Example: 
Topper 


The boy Scrooge 


( )"An 014 gentleman in a Welsh wig". | 
(1) "Could growl away in the bass like 


( 


Serooge's nephew ( 


Mrs. Cratchit 
Ghost of Christ- 

mas Yet to Come 
01d Joe 

Ghost of Christ- 

mas Present 

Tiny Tim 

Topper 

01d Fezziwig 
Marley's Ghost 
Little Fan 
Master Peter 
Cratchit 
Scrooge 


Fred's wife 


( 
( 
( 


a good one". 


)"A jolly giant, glorious to see”. 


)"A lonely boy....ereading near a 
feeble fire". | 

)"One vast substantial smile". 

)"His face was ruddy and handsome". 

)"A live animal....that growled and 
grunted....and lived in London". 

)"In a twice turned gown, but brave 
in ribbons". 

)"Shrouded in a deep black garment”. 

)"A gray haired rascal nearly seventy 
years of age". 


)"As happy as an angel, as merry as a 


school boy". 


)"Had a plaintive little voice". 


)"Alway s knew where the plump sister | 
was". 
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15. Bob Cratchit ( )"An 014 gentleman in a Yelsh wig". 
16. The Ghost of ( )"In his pigtail, usual waistcoat, 
Christmas Past tights and boots". 
17. Mrs. Fezziwig ( )"Always a delicate creature....but 
18. Martha Cratchit she had a large heart”. 
( )"A squeezing, wrenching, grasping... 
old sinner". 
( )"Getting the corners of his mon- 
strous shirt collar into his mouth’ 
( )"His threadbare clothes darned up 
and brushed”. 
( )"With a dimpled, surprised-looking, 
capital face". 
( )"A poor apprentice at a milliner's". 


( )"Prom the crown of his head there 


sprang a bright clear jet of light". 
( )"He hoped the people saw him in 


church", 
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Mastery Test B 

Place a check mark before the word or phrase which 
most correctly completes the sentence. 

Example: 

On the street Scrooge heard the business men talking 
about 

ae( ) Business affairs 

b.( ) A Christmas party 

c.(y-) Someone's death 


d.( ) Helping the poor 


1. Scrooge was greatly afraid of 

ae( ) Marley's ghost 

b.( ) The Ghost of Christmas Past 

e.( ) The Ghost of Christmas Present 

d.({ ) The Ghost of the Future 
2. The ghost said that Marley's real business on earth had 
been 

ae( ) Trading and accounting 

be( ) Faith, hope, and charity 

c.( ) Mankind, charity, and mercy 


d.( ) Workhouses and prisons 
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3. The first spirit came to 
a.( ) Revive Scrooge's memories of his youth 
b.( ) Warn Scrooge that time flies 
c.( ) Show Scrooge the foolishness of youth 
d.( ) Help Serooge once more to enjoy himself 
4. The second spirit 
a.( ) Showed Scrooge the way to help the poor 
b.( ) Showed Scrooge his unhappy ending 
e.( ) Represented the happiness and jollity of the 
Christmas celebration 
d.( ) Pointed out the happiness of the wealthy at 
Christmas 
5. The third spirit 


ae( )Promised to alter the future if Scrooge would 
reform 


be( ) Showed Scrooge how agreeable his future might 
be 


c.( ) Spoke reassuringly to Scrooge 
d.( ) Made real the future unhappiness of Scrooge 
6. Scrooge promised the Ghost of the Future that he would 
ae( ) Raise Bob Cratchit's salary 
b.( ) Try to keep Christmas all the year 
e.( ) Treat his nephew more kindly 


d.( ) Become a friend to the poor 
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be( ) 
Co ( ) 


ae( ) 
be( ) 


oo( ) 


d.( ) 


that 
ael ) 
bef ) 
Ce ( ) 
ae( ) 
10. At the 
Be ( ) 


7. Scrooge’ 


s nephew 


ae( ) Was charitable and forbearing with Scrooge 


Hoped Scrooge would leave him all of his money 
Aimed to keep Bob Cratchit from receiving 


Scrooge's money 


a.( ) Wished his Uncle Scrooge to adopt Tiny Tim 
8. The Cratchit family 


Were careless and disorderly without realizing 


it 
Attempted to conceal their poverty by appearing 
gay 


Were cheerfully making the best of their small 
lot 


Were unhappy beneath their gay surface 


9. The appearance of the two frightful children indicated 


The poor and unfortunate always beg on the 
streets at Christmas time 


Poverty and want should be covered up at 
Christmas time 


Thinking about the poor and unfortunate will 
spoil any Christmas célebration 

Some thought for the poor and unfortunate is a 
part of the Christmas spirit 

beginning of the story Scrooge 


Covered his kind heart with a gruff manner 


enocis dtiw antseadeye tiaras 
genom atd to Ife mtd ee > q yD elie 
gaivieoet moxt thdeterd ok coed of Death et }s! or hoe 


Poo SS a 2.im 


Yentoat ateyoor0 aaa oe) |e 
mi? yxtT tqobs ot egootos efont etd bodery Oe Pec eae 


vitunt tidosex0! eft i-8 | || 


gaitstieet tuodttw yitebroath bas seelerso onow | ( oa 
antrseqqs yd ytrevog ted? Isepm0o oF hetqmestA ( )ed 
s4-y3) 


‘fame rrertt to teed edt anidam ylivtreedo $e { yo 
ol 


sostrue vag tledd dtaened yqqedas exteW ( )2b 
betaotbat methitdo Lbttdgtxt ows eft To eonanaeqqs eit st 
ted? 
edt co aed eyswis staantrotas bas toog ed? { ).s 
emtd ssmtettdd ts efeerse 


ts qo foxevyoo sd Sivods tmew bae yitevol { )ed 
emty Bente Prd 


‘riw etanudrotas bas 100g edt suods sahintd? ( }.0 
xnotitarderés aeataind® yuna ffoge 
s ef stanctrotag Saa toog oft 26% tdasods emos { ob 
tirtgs samtebtdO ed¢ to ttaq 
encores yrote edt to satnatged edt tA OL 


senien ttoxa so atiw trsed bata etd bexevod ( ).8 


EE 


25 


10. (Continued ) 


b.( ) 


ce ( ) 


d.( ) 


11. At the end of the story, Scrooge 


ae ( ) 
be( ) 


Co ( ) 


d.( ) 


12. Dickens' idea of the Christmas spirit was that 


ae( ) 


be( ) 


13. The "Christmas Carol" shows that happiness grows out of | 


ae( ) 


185s 


Believed Christmas to be only a nuisance to a 


man of business 


Showed his good-will and unselfishness in every 
act and speech 
Was truly happy attending strictly to his own 


business 


Covered his kind heart with a gruff manner 
Believed Christmas to be only a nuisance to a 
man of business 

Showed his good-will and unselfishness in every 


act and speech 


Was truly happy attending strictly to his own 


business 


Everyone should remember his past and think of 
his future on Christmas Day 

Every family should have a feast on Christmas 
Day 

Christmas should be spent having a jolly time 
with one's relatives 
Love and good fellowship should be shared with 


everyone at Christmas time 
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13. (Continued) 
be( ) Poverty 
c.( ) Unselfishness 
a.( ) Entertainment 
14. Trying to help those who are more unfortunate than 
we are, is 
ae( ) Correct behavior 
b.( ) Wasted time 
e.( ) Useful experience 
a.( ) True charity 
15. This story teaches that people who really try to help 
others are most of all helping 
ae( ) Charity 
b.e( ) Themselves 
ee( ) Religion 


d.( ) To set good examples 


Mastery Test C 
Repeat Vocabulary Pretest. See pages 136-139. 
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Reading feat i: Saz-Peok, by Vaan Gnpel wexerji 

Reaf gaoh statement carefully. rf the etatenent is | 
true, eneirole the letter t before it. If faies, exiei vote 
the letter Be Reape: | 

si ©, king father pigeon atruck the nies a blow with 


"hae 


@ak when ‘t wae time Tor tue baby pigeos | 


APPENDIX 


Tests of Optional Readings 

Although most optional activities stand as their own 
tests and evidence, it is obvious that there is need for 
some type of check on optional reading done by individual 
pupils. Where a large amount of reading is being done, 
simple objective testsseem to offer a more satisfactory 
measure of individual accomplishment than book-reviews, 
which may not be entirely the pupil's work, and require a 
great amount of time for reading. A few tests have been 
included below to show an effective form of simple exam- 
ination. As the purpose of these tests is not diagnostic, 
but to secure a wide sampling of individual elements in 


a short amount of time, the true-false form has been used. 


Reading Test I: Gay-Neck, by Dhan Gopal Mukerji 
Read each statement carefully. If the statement is 
true, encircle the letter T before it. If false, encircle 
the letter F. Example: 
tT €) The father pigeon struck the egg a blow with 
his beak when it was time for the baby pigeon 
to emerge, 
@) F Both the father and mother pigeon helpea to 
feed the baby. 
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9. 
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ll. 


12. 


13. 


14. 


15. 


a 
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The Himalayan eagle builds his nest beyond the 
sweep of the wind. 

An abominable odor of drying bones and flesh came 
from the eagles’ nest. 

The father and mother eagle teach the young ones 
to fly. | 
The Lama said that he had healed Gay-Neck of fear. 
By putting his ear to the ground, Ghond could 
tell when the bisons were coming. 

An elephant breaks down trees by walking backward 
against them. 

The author and his friend slept overnight on a 
bed of leaves in the jungle. 

The swift flies at a rate of fifty miles an hour. 
At night the owls preyed upon the smaller birds. 
Peacocks pay no attention to tigers. 

Gay-lNeck became used to the climate of the 
Himalayas. 


In India, if you sell a carrier pigeon and it 


| 
flies back to you, you must return it to its new | 
owner. | 
The pigeons disliked buttered seeds. | 
The male pigeons fought for leadership of the | 
flock. | 
During the competition the flocks were tested for 


speed in flying. 
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Jahore was referred to as the Black Diamond. 
Jahore gave his life in aiding Gay-Neck to es- 
cape from an eagle. 

A buzzerd got his talons around Gay-Neck, but 
Gay-Neck escaped. 

Gay-Neck became very bold after his experience 
with the buzzard. 

Radja was a famous guide and hunter. 

Gay-Neck went to the war zone under the care of 
his owner. 

Gay-Neck would not fly when he returned from 
the war to India. 

Gay-Neck’s master went to the jungle with Ghond 
to kill a dangerous buffalo. 

Ghond managed to lassoo a dangerous buffalo in 
the jungle. 

The author believes that fear produces an odor 


which provokes wild animals to attack. 


Reading Test II: "The Elephant Remembers", by Edison 


Marshall 


Read each statement carefully. If the statement is 


true, encirele the letter T before it. If false, encircle 


the letter 
@ F 
7 ® 
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F. Example: 


A Burman is intensely superstitious. 
Langur Dass tried to drive Mugtagh into the 


hunters' trap. 
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1. T F Muztagh was born in the jungle in Burma. 

2e T F During his first hour of life, Muztagh heard the 
far-cff call of wild elephants. 

3- T F Little Muztagh weighed one hundred pounds at 
birth. 

4. T F The Dwasalea is the best variety of elephant, 
symmetrical, trustworthy, and fearless. 

5. T F The coat of the baby elephant is usually pinkish 
white. 

6. T F Malay and Siamese princes pay fabulous prices 
for albino elephants. 

7. T F The name Muztagh means "White Cloud". 

8. T F The baby Muzgtagh was often taken with his mother 
on elephant drives into the jungle. 

9. T F tLangur Dass was a low-caste hillman in Dugan's 
employ. 

16. T F Muztagh's mother slept regularly eight hours 

each night. 

11. T F tLangur Dass understood the ways of the forest 
people more than the other hillmen. 

12. T F Most of the hunters felt great respect for 
Langur Dass. 

13. T F SLangur Dass was always eager to join the elephant 
drives. 


14. T F An old legend among elephant catchers states that 
at one time men were subject to elephants. 


15. 


16. 


17. 


18. 


19. 


20. 


21. 
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24. 
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difficulty. 


sums 


Most of the captive elephants were discontented 
or unhappy in their bonds. 

Langur Dass was the only human being that Muztagh 
loved. 

The mahouts and hunters said that Muztagh was 

a@ born rogue. 

Muztagh snapped his horsehair ropes when he 

heard the wild elephants trumpeting in the night. 
When Muztagh was ten years old, he no longer 
needed the protection of the herd. 


Muztagh feared the strange jungle smells and 


sounds. 

The hunters’ first plan was to attempt to drive 
Muztagh imto a keddah. 

Khusru was killed when he attempted to hobble 
Muztagh. 


Muztagh conquered the rhinoceros with great 


An alligator tried to bite off Muztagh's foot. 
A rogue bull succeeded in driving Muztagh from 
his mud bath near the Manipur River. 

A great bull seldom keeps the leadership of the 
herd more than ten years. 

The bulls made a hollow ring around Muztagh 
and the old bull leader, 
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The keddah was a strong stockade. 

01d Langur Dass was named for a chieftain. 

Ahmad Din pursued Langu#” Dass with drawn knife. 
Muztagh succeeded in saving the herd from the 
hunters. 

Muztagh went docilely into the enclosure when he 


saw Langur Dass. 


Reading Test III: Back to Treasure Island, by 


Harold Augustin Calahan. 


Read each statement carefully. If the statement is 


true, encircle the letter T before it. If false, encircle 


the letter F. Example: 


1. 


Be 


4. 


5e 


ps @) Captain Smollett again commanded the Hispaniola. 


(t) F Dr. Livesey amputated Silver's leg. . 


F Jim's entire share of the treasure was buried 


in the hillside near the im. 

Jim surprised Black Dog talking with Diana at 

the inn. 

Jim borrowed from the Squire ea small brass cannon 
which he mounted on the roof of the inn. 

In preparation for the pitates' attack, Diana 
placed two pokers in the kitchen fire. 

When Jim fired the borrowed cannon, the pirates 


retreated. 
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6. T F The pirates left the inn before Jim heard the 
sound of approaching horses. 

7. T F Ben Gunn arrived at the inn with men and horses 
from the Squire's stable. 

8. T F The collapse of the South Sea Company destroyed 
the fortunes of the doctor and the Squire. 

9. T F Diana begged to be allowed to go to Treasure 
Island as ship's cook. 

10. T F Through Blandly, the old Hispaniola was fitted 
out for the trip. 

11. T F The Doctor requested Jim to stow away enough 
water for both outward and return trips. 

12. T F Seven large hogsheads figure importantly in the 
adventure. 

13. T F fhe Squire did not tell Jim where the treasure 
chart was hidden. 

14. T F The captain ordered the men to arm themselves 
with muskets before going ashore. 

15. T F Jim saw Silver pop up through the opened hatch 
in the main hold. 

16. T F Jim was commanded by Silver to fire the cannon 
on the deck. 

17. T F The pirates ran the Jolly Roger up the mainmmast. | 

18. T F The three marooned pirates of the previous 


voyage were found alive on Treasure Island. 
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The marooned pirates believed the cave to be 


accursed. 

To aid himself in getting ashore, Jim cut the 
ship's cable at flood tide. | 
The pirates believed they had been pursuing a | 
headless man. 

Jim's party played a game of cross-tag with the 
pirates. 


Blandly was treated with unusual courtesy by all 


of the pirates. | 
Jim boarded the stranded Hispaniola, but was not | 


able to find the treasure chart. 
Jim, waving his kerchief as a flag of truce, | 
walked boldly toward the armed pirates. 

The pirates strung Jim up by his thumbs. 

Jim was saved from the pirates by the arrival of 
Ben Gunn. 


The pirates searched unsuccessfully for a black 


crag with a face on it. 

Silver and Diana were put ashore at Trinidad. 
Jim kept his promise to care for Silver's parrot. | 
Jim's mother is not mentioned in this story. 
Captain Smollett figures importantly in this 


adventure. 


pot a ea 


‘os -~ ene +4 Law toa: a ora m y 


ae ae) us > cs 


| 
{fe yd yestrs00 Lewenns dtiw beteert sew pty es . 


seotarig ott to 
ton eaw tod ,sflolnecaltH bebmerte odt bobxaod mit 
etxato etuusett edt Hatt of elds 
,somrt to pelt s an Telfoted etx guivew ,mtt 
-Betatiq bemrsa eit brawot ylblod bewfaw 
-edmarit sid yd qe atl gauttes eetatiq ext 
to favintts edt yd setartq ent mort beves eaw mitt 
. oft) ced 


| xzosid s rot yifsuteseoousns berorses eetatiaq edT 


| -t! no ost s ditw gero 
-babtni2x? ts erodes toq stew anel™ bas tevile 


| -torrac a'tevile <ot exso of satmora etd ¢gqex aft 


| evrote etd? at benaolttiaem tom at tedtom a'’mtt 


sint at yltaatroqmt eersa lt SteLfome atatqad 


| 


| -orrtcevbs 


35. 
366 


true, encircle the letter T before it. 


TT F Ben Gunn was killed on Treasure Island. 
T F Jim's party fought with arms which they dug up 


on Treasure Island. 


| 
ry 


Blandly was killed by John Silver. 


3 
ke 


Jim finally returned to the Admiral Benbow Inn. 


Reading Test IV: Sohrab and Rustum, by Matthew Arnold 


Read each statement carefully. If the statement is 


the letter F. Example: 


Be 


G) F The Persians were at war with the Tartars. 
bi @) The fight took place on the shores of the Aral 


Sea. 


Tf F Rustum was the son of Sohrab. 

T F Sohrab, within the Persian camp, sought to leave 
to fight the bravest Tartar in single combat. 

T F Haman was next in authority to Peran-Wisa who 

ruled the Tartars. 

Peran-Wisa was a man in the prime of life. 

Haman was a very old man. 


The leader of the Persians was called Ferood. 
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The demand that the Persians choose a champion 
to fight Sohrab was announced by Peran-Wise. 

T FP At the challenge, the Tartars held their breath 
with fear. 


If false, encircle 
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9. T F Rustum's tents were of black cloth. ] 
F Rustum carried a shield decorated with the 


figure of a Griffin. 


) 11. T F When Rustum appeared, the Persians recognized 

him, but the Tartars did not know hin. 

12. T F Rustum at first wondered who the unknown youth 
was, and pitied him. | 

13. T F Rustum invited Sohrab to quit the Tartars and go 
to Iran as his son. 

14. T F Sohrab ran to Rustum and embraced his knees. 

15. T 


hy 


Rustum feared that if he gave his name, Sohrab 

would find a pretext not to fight. 

16. T F Sohrab attempted to kill Rustum when Rustum 
fell on his knees. 

17. T F Sohrab, in the midst of the conflict, invited 
Rustum to a truce. 

18. T F Rustum showed only indifference when Sohrab 

shamed him before both hosts. 


the fight. 
20. T F When Rustum shouted his own name, Sohrab dropped 


his shield. 
21. T F Sohrab said that Rustum would avenge his death. 
22. T F The sign of Rustum's seal was pricked over 


19. T F Ruksh, the horse of Rustum, stOod close by durin 
| 
| Sohrab's heart. 
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true, encircle the letter T before it. 


circle the letter F. 


? F 
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e 
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Reading Test V: 


The seal represented the figure of a horseman. 
| 
| 
| 


| 
Sohrab blamed Fate, and not Rustum, for his | 
death. | 
Sohrab lamented that he had never seen his grant 


father, the aged Zal. 


cross the Oxus and go back in peace. 

Rustum promised to carry Sohrab to his mother's 
home for burial. 

The Persians and Tartars withdrew, leaving Rus- 


tum and Sohrab alone on the sands. 


Sohrab begged that the Tartars be allowed to 
"Christmas at Mr. Wardle's", from 
| 


Pe Pickwick Papers, by Charles Dickens. 


Read each statement carefully. 


7 @) This chapter deals largely with the adventures 


@ F 


If the statement is 
If false, en- | 


Example: 


of the beautiful Lady Tollimglower, 
Mr. Pickwick treated old Mrs. Wardle with great 


The four Pickwickians met on the twenty-second 


day of December to take a coach to Dingley Dell. 
Besides portmateaus and carpet-bags, the Pick- 


| 
| 
| 
consideration and courtesy. | 
| 
| 
| 


wickians carried several barrels of oysters and | 
a codfish. 
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For extra warmth the Pickwickians wore shawls 
over their coats. 

The coachman staged a little display of skill at 
driving a four-in-hand. 

When they entered the streets of a town, the 
guard played a lively air on his bugle. 

At the inn yard, the passengers waited while the 
horses were fed, 

The coach was known as the Muggleton Telegraph. 
Mr. Wardle was at the Blue Lion awaiting the 
arrival of the Pickwickians. 

The Pickwickians finished their journey on saddle- 
horses, while Sam Yeller and the fat boy carried 
the luggage in a cart. 

The fat boy's chief interest in life was horses. 
Old Wardle and the young ladies met the Pickwick- 
ians in a lane before they arrived at the manor. 
Wardle and his party had just returned from a 

fox hunt. 

Mr. Wardle's mother, sitting in the parlor, was 


in fine humor when they arrived. 


wick was awakened by the noise of running feet, 


| 
After the first night at Mr. Wardle's, Mr. Pick- 
and suppressed outcries. 
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Mrs. Wardle wore to the wedding an 014 brocaded 


gown which had not been out of its box for 
twenty years. 

Before the wedding Mr. Samuel Weller led the 
farm helpers in cheering on the lawn. 

The wedding ceremony was performed in the 


parlor of the old manor house. 


ful gold brooch. 
Between the wedding breakfast and dinner time, 


the men of the party took a twenty-five mile 


At the ball, Mr. Pickwick appeared without 
gaiters, and in speckled silk stockings. 
The music at the ball was furnished by three 


The dance was led off by Mr. Snodgrass and 


After the ball, there was a glorious supper 
downstairs. 

Mr. Weller related to the fat boy the tale of 
an old sexton who was supposed to have been 
carried away by goblins. 

The family played games in the parlor on 
Christmas Eve. 
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26. T F A large bunch of mistletoe was suspended over 


27-6 T F Mr. Pickwick, under the mistletoe, was kissed 
by many of the young ladies. 

28. T F Everyone seemed happy except the poor rela= 
tives, who behaved in a disgruntled manner. 

29. T7 F They played blind-man's-buff and snap-dragon. 

30. T F As they sat around the wassail bowl, Mr. 


the doorway to the parlor. 
Wardle sang a Christmas Carol. 


| ence beLimimpeth e at bevatted osm, nevis : 

| Rogeth-qame bas thod-e' aem-batid bevelg code 2 i 
i «tM ,fwod fteseew ed? hawore tee yeods eh q + 
| | fore) samtetxd s gnae ofbral 


| ealar Tooq ext spies: “cones cant onaerew, or La si 


j A : Zé A ay rome t 
. : a. G Wa ia 
ar. rr 7 a oe) 2 ~’ ve é ba & . 


Section A 


1. 
Be 
Se 
4. 
5e 
66 


1. 


(1) instinct 
(2) intelligence 
(3) fear 


Vocabulary pretest, Unit I.-- 
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Mastery Test A, Unit I.-- 


Be 


(1) instinct 


(2) intelligence 
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(1) intelligence (1) fear 
(2) strength (2) habit 
(3) affection (3) affection 


(4) control 
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(1) wild (1) Coaly Bay 
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